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IAbstract: This study explores 26 EFL students’ perception towards the use of multimodality in their extensive
listening (EL) experiences, specifically the use of videos, images and text (subtitles). Despite the growing
research on multimodality in listening, research focusing on multimodality in extensive listening (EL) remains
limited. This research employed a case study design and utilized course reflections which served as open-ended
questionnaires, semi-structured interviews, and classroom observations to gather insights into students’
perceptions and challenges related to multimodal materials in EL instruction. The findings reveal that
multimodality can enhance students’ understanding in EL materials but can become distracting if overused. To
improve teaching, teachers should carefully balance the use of multiple modes, ensuring they assist rather than
overwhelmed learners. In addition, considering students’ perceptions and challenges can lead to more effective

multimodal integration in EL environments.

Keywords: extensive listening; listening comprehension; multimodality; students’ perception.

INTRODUCTION

Extensive Listening (EL) in the context of English
as a Foreign Language (EFL) is a teaching and
learning approach that encourages language
learners to listen to a large quantity of enjoyable
and easy-to-understand audio materials in the
target language over a long period (lvone &
Renandya, 2019; Pamuji et al., 2019). This method
allows students to enjoy the listening experience
without focusing on the specific details of the
content or the language used, which makes it
different from intensive listening. Through the
practice of extensive listening, scholars noted that
students are encouraged to engage with texts in the
target language which they can choose based on
their potential relevance, interest, and enjoyment
instead of their linguistic content, emphasizing that
students are  encouraged to  complete
comprehension-focused, non-intrusive tasks to talk
about their reaction on the chosen listening topic in
their native language at their own pace without
assistance from the teacher, and prioritize meaning
over form (Chang & Renandya, 2023; Ivone &
Renandya, 2019; Setyawan et al., 2022).

However, students might find it challenging
when the majority of the listening resources come
from audio-only sources like CDs, cassettes, and
textbooks. These materials often repeat standard
listening exercises, which can make the learning
experience feel monotonous and less-engaging
(Winiharti & Herlina, 2017). In contrast,
incorporating multimodality into the listening
classroom—by integrating visual, textual, and
interactive elements—offers a dynamic approach
that might enhance their comprehension and
engagement. For example, using videos,
animations, pictures, or subtitles alongside audio
materials can provide students with a richer, more
varied learning experience, helping to maintain
their interest and improve understanding (Arrahma
et al., 2024; Chaichompoo, 2019; Dheghu et al.,
2021; Efruan et al., 2023; Hussain & Khan, 2022;
Napikul et al., 2018; Pribadi et al., 2024).

Multimodality, according to Kress and
Leeuwen (2006), is defined as a combined
utilization of several communication modalities to
convey meaning. Multimodality in the context of
teaching and learning refers to the diversity of

269


mailto:sherlyannisa@upi.edu
mailto:handi_gunawan@upi.edu
mailto:iyenn@upi.edu

Sherly Annisa Fitri, Muhammad Handi Gunawan, & lyen Nurlaelawati
Multimodality in extensive listening: A case study of indonesian EFL students

forms and resources that can be used to create
meanings in any language, including picture,
sound, music, gesture, gaze, speech, action with
books and boards, and body posture (Grapin, 2019;
Jewitt, 2013). In line with this, some scholars also
pointed out that audio-visual input can be thought
of as a type of multi-modal input as it embodies the
three meta-functions of image, text, and action and
primarily manifests as sound, subtitles, text-to-
speech, and images (Oktalia & Drajati, 2018;
Quyen, 2020; Shaojie et al., 2022).

Multimodality in listening, as noted by
Campoy-Cubillo (2019), refers to how different
elements (like sounds, visuals, or gestures) work
together during a listening activity to help us fully
understand the message. It involves considering all
these elements as part of the overall
communication process. In reference to the
application of multimodality in listening, there are
several materials that can give access to both audio
and visual communication such as film clips on
video, DVD or online watch while listening (Ivan
& Indah, 2021; Widyaningrum et al., 2022). When
compared to audio-only listening activities, the
main advantage of using video in listening
activities is the numerous cues provided by the
various communicative modes, such as intonation,
facial expressions, gestures, and speech. This tends
to allow learners to more easily observe and
interpret language usage in natural contexts,
gaining knowledge from both auditory and visual
cues (Campoy-Cubillo, 2019; Winiharti & Herlina,
2017).

Extensive listening (EL) has been widely
studied as an approach to improving listening skills
in language learning. Scholars have explored
various methods and materials to enhance EL, such
as podcasts, TED talks, and audiobooks, which
provide learners with ample exposure to authentic
language input. For instance, the use of podcasts
and extensive listening journals has been
investigated, highlighting their role in helping
students plan, observe, and reflect on their listening
progress (Alm, 2013; Rachmaniputri et al., 2020;
Gunawan et al., 2023c; Gonzalez-Torres & Solano,
2024). These studies demonstrate that EL
materials, when effectively integrated into the
classroom, can significantly improve students’
listening proficiency and overall learning
experience.

In the realm of language education, the
integration of multimodality has become a focal

point, particularly in listening classrooms.
Previous research has delved into various
approaches, employing a diverse range of

communication modes to enhance the learning
experience. Notably, scholars have explored the
use of audio-visual elements, including video
presentations, podcasts, TED talks, talk shows, still
images, audiobooks, and even music, recognizing
the potential of visual cues alongside auditory
stimuli (Fadhilah et al., 2021; Fatimatuzzahro et
al., 2024; Febriani et al., 2022; Gunawan et al.,
2023a; Gunawan et al., 2023b; Hui & Jamaludin,
2024; Lestary, 2019; Nadiyya & Suryadi, 2024;
Rachmaniputri et al., 2021; Solanon et al., 2020;
Setiani et al., 2024; Shaojie et al., 2022; Winiharti
& Herlina, 2017; Yildinm & Tagpinar, 2023).
Additionally, some studies have even ventured into
the synergistic combination of these modalities,
acknowledging the multifaceted nature of language
learning and the importance of catering the diverse
learner preferences (Alm, 2013; Gunawan et al.,
2023a; Gunawan et al., 2023b).

With regard to different modes used in EFL
classes, Lee (2014) suggested that using different
methods in English classes, like using visuals and
other ways of teaching, can help EFL students learn
better, and it can also help EFL teachers plan their
lessons. In addition, scholars claimed that visual
images in videos serve as a focus of attention, and
that content and context visuals in videos help
language learners relieve the cognitive strain that
comes with listening tasks, observe real-world
language and cultural interactions with native
speakers, and—above all—visually fill in the
background knowledge that they are missing,
which can help students’ development in learning
(Li, 2015; Polat & Eristi, 2019).

To provide an example, numerous studies on
the application of audio-visual modes in listening
classrooms have been conducted. Winiharti and
Herlina (2017) emphasized that utilizing multiple
modalities is crucial for enhancing the efficiency
and effectiveness of English language learning,
enabling students to acquire the language more
quickly and proficiently, as they highlighted in the
results of their study that the use of visual mode
such as images, text, and occasional subtitles in
addition to audio, enhances students’ listening
comprehension compared to relying solely on
audio mode. In line with this, interactive exercises
and multimedia resources can be modern and
efficient ways to teach listening skills, as suggested
by Magableh and Alia (2021). With these
approaches, students are involved in activities that
focus on the process of learning as well as
improving and gaining effective listening skills.

Furthermore, the use of technology like
podcasts (audio and video), TED talks, and Google
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Sites, which employs several modes, is also one of
the examples of how multimodality is applied in
English listening classrooms. The use of podcasts
and extensive listening journals were investigated
in related studies, highlighting its use in helping
students plan, observe, and reflect on their English
listening progress (Alm, 2013; Rachmaniputri et
al., 2020; Gonzalez-Torres & Solano, 2024;
Gunawan et al., 2023c). Prior research has shown
that the application of podcasts in extensive
listening classrooms greatly improved the overall
quality of learning for students enrolled in these
listening courses. Likewise, scholars discovered
that the use of Google Sites in students’ EL
materials empowers them to efficiently organize
their materials, assignments, and completed work
in one central location, providing them with full
control over their materials and learning process
(Gunawan et al., 2023b; Hanifa et al., 2024).

Despite growing interest in multimodality, there
remains a gap in understanding EFL students’
perceptions, particularly in extensive listening
(EL) classrooms. Although studies on the use of
multimodality have become more popular,
especially in the field of technology and the use of
particular combined modes in English listening
classes, there is a lack of scholarly research focused
on how students perceive the combination of
different modes in the context of EL instruction.
This research gap emphasizes the necessity of a
more thorough examination of students’
perceptions as well as the possible challenges that
they may encounter while engaging with
multimodal materials in the context of EL
materials.

Hence, the main objective of this study is to
offer perceptive answers to the following questions
that have been determined to be worth looking into:
(1) What are the EFL students’ perceptions towards
the use of multimodality in the extensive listening
materials they engage with? (2) What benefits and
challenges do the EFL students encounter when
engaging with multimodal elements in the
extensive listening materials?

METHOD

This study employs a case study approach to
investigate the use of multimodality in extensive
listening (EL) classrooms. The case study
methodology is chosen for its ability to provide an
in-depth exploration of a specific phenomenon
within its real-life context (Yin, 2018). It focuses
on students' perceptions of multimodal materials in
the ‘Listening for Academic Purposes’ course,
employing qualitative methods like open-ended
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questionnaires, interviews, and classroom
observations.

The participants were 26 fifth-semester English
majors from an Indonesian public university in
West Java, all enrolled in the ‘Listening for
Academic Purposes’ course. The selection of
participants and course was intentional, as the
course integrates extensive listening (EL)
practices, allowing students to select listening
materials on topics related to the lecturer’s content,
such as Global Englishes. Each participant was
assigned a pseudonym (S1 to S26) for anonymity.

Participants first received consent forms to
confirm their voluntary participation, and all 26
students agreed and signed the forms. Next, open-
ended questionnaires were distributed to collect
qualitative data about their experiences with
multimodal materials, with 40 students responding.
Five participants were then selected for semi-
structured interviews, conducted in Indonesian and
audio-recorded for detailed insights. To validate
the data, nine classroom observations were
conducted, using field notes, observation sheets,
and video recordings to capture real-time
behaviors. The primary data came from the
questionnaires and interviews, while the
observations ensured validity. All data were
transcribed, coded, and analyzed using thematic
analysis (Kiger & Varpio, 2020; Preiser et al.,
2021) to identify recurring themes and patterns,
linking the findings to previous research on
multimodality in EL materialss.

RESULTS AND DISCUSSION
The results and discussion of this research shed
light on the participants’ perspectives regarding the
integration of multimodality in EL materials.
Overall, a significant majority of the participants
expressed a positive outlook on the use of
multimodality in the EL materials. When it comes
to participating in activities and assignments, in
particular, they felt that having a range of modes
enhanced their overall classroom experience and
made the activities more varied and engaging. The
utilization of different modes, according to the
participants, made it easier to comprehend the
context included in the listening materials.
Additionally, some students indicated that the
application of multimodal elements in extensive
listening materials can help them explore their
preferred learning styles (visual, kinesthetic, or
auditory).

On the other hand, despite these positive
responses, some of them also expressed that they
encountered some difficulties when interacting
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with multimodal materials. Distraction and a sense
of inefficiency in the learning process as a result of
the overuse of modes in the EL materials were the
most frequently mentioned problems. Furthermore,
technical problems like poor connection and
accessibility were also found. The following
section will elaborate on recurring themes
identified in the students’ responses, succeeded by
sample open-ended questionnaires and interview
excerpts from them. As such, the discussion that
follows the break down the findings into two main
categories: first, it will explore the participants’
perceptions and experiences regarding the
application of multimodality in an extensive
listening classroom, and second, it deals with the
challenges they face when utilizing these resources
and how they deal with them.

Students’ perceptions of the use of multimodality in
EL materials

Multimodality in EL materials enhances students’
understanding

The data from open-ended questionnaires, semi-
structured interviews, and classroom observations
revealed that the majority of the students perceive
the use of multimodality in EL to be positive. They
believe that the use of multimodal elements such as
audio, visual, and text help them understand the
context of the video materials that they watch on
YouTube better. They also argued that the use of
intonations helps them greatly in interpreting the
emotions and feelings of the speakers in the weekly
video materials they watch. Students are able to
infer from the speaker’s tone whether they are
trying to be humorous, sarcastic, or mocking.
Considering that, in this context, the focus of the
EL materials is Global Englishes, and watching
videos of non-native English speakers was part of
the syllabus, body language, intonation, facial
expressions, and lip movements can all be very
useful in conveying meaning. A few examples of
this statement can be seen through these open-
ended guestionnaire and interview excerpts below:

Stated on the open-ended questionnaires:

“... I find multimodal elements very helpful. For
example, when watching YouTube videos that
are accompanied by animations, it is easier for
me to understand. Then, subtitles that are
available are very helpful for me, who sometimes
still find it quite difficult when faced with
speakers who have a fast pace of speech. The use
of videos to explain the material also helped me
in capturing the key points. Thus, all these
elements made it easier for me to do the
assignments in this course. One of them is doing

the Extensive Listening Journal.” (S7)
Stated on the semi-structured interviews:

“] personally believe that having a variety of
media types increases my engagement when it
comes to learning materials. ... Even though the
content is not particularly interesting to me at
first, | find that | can understand it better if it
includes visuals like graphics or illustrations in
addition to audio or video materials, either in the
e-book or through supplemental media.” (S1)

“I use subtitles most of the time. more so in the
case of English. especially when the native
speaker is speaking quickly, like in a TED talk.

I believe that subtitles are essential,
especially for TED talks and interviews.
Nonetheless, | frequently avoid using subtitles
for videos with voiceovers that are clear and
understandable.” (S4)

Based on the excerpts above, it was found that
the students generally perceive multimodality in
EL positively as they are used to accessing
multimodal elements like gestures, facial
expressions, sounds, images, and text in the EL
materials. It was said that the students’ overall
learning experience is enhanced and their
comprehension is improved by this varied
combination of multimodal inputs. Students are
encouraged to actively engage with and interpret
information through multiple channels when they
are exposed to such diverse content, which creates
a dynamic learning environment and promotes
deeper understanding about the context.

Apart from that, the researcher’s observation
confirmed the previously mentioned claims.
Following the viewing of a video featuring non-
native English speakers, a student (S23) mentioned
during the class discussions in the fourth meeting
that they assumed the first speaker might be a
celebrity because of her confident manner of
speaking. As evidenced by this result, students’
perception of the video materials’ context is
improved by non-verbal cues.

These results show that they are consistent with
the previous relevant studies, which defined
multimodality as the variety of forms and
resources—such as images, sounds, music,
gestures, speech, and body posture—that can be
employed to convey meaning in any language in
the context of teaching and learning. Moreover, it
is also said that additional modes of
communication, such as subtitles, gestures,
physical distances, and facial expressions can
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improve students’ listening comprehension more
than relying only on audio mode (Winiharti &
Herlina, 2017; Campoy-Cubillo, 2019; Hao et al.,
2021; Shaojie et al., 2022; Efruan et al., 2023;
Gjinali & Piri, 2023).

Multimodality in EL materials support students’
learning preferences

In addition to the advantages that students
experienced when interacting with multimodal
elements in EL materials, a few students also
mentioned that multimodality could be used to
support students’ personal learning preferences.
Interesting enough, students find multimodal
elements useful in exploring their preferred
learning style—a finding that comes as a surprise.
This claim is demonstrated by the following
excerpts:

Stated on the open-ended questionnaires:

“Apart from enhancing my comprehension of
specific concepts in the extensive listening
classroom, multimodality may also help in
accommodating the diverse learning styles of
every person, given that there exist multiple
types of learners, including auditory, visual, and
kinesthetic.” (S6)

“The use of diverse modes is important because
it can increase student participation and help
students understand the learning material. In
addition, the use of diverse modes can also
facilitate students’ diverse learning styles,
ranging from visual, audio, and Kkinesthetic
learning styles.” (S11)

From the above excerpts, it can be inferred that
a way to accommodate students’ preferred learning
styles in an EL materials could be to use multiple
modes, which aligns with Masinde et al.’s study
(2023), highlighting the fact that multimodal
approaches can facilitate students’ multiple or
different learning styles. Students can interact with
the content in a way that suits their unique learning
preferences when both visual and auditory modes
are offered in a single, comprehensive listening
piece. This adaptability not only accommodates a
range of learning preferences but also improves
comprehension and retention in general. In
addition, this finding is consistent with the existing
studies, which highlighted how using both auditory
and visual modes helped students learn more
thoroughly, highlighting the results of the audio-
visual aids helped the students to improve their
learning activities and achievements (Dheghu et
al., 2021; Efruan et al., 2023; Arrahmaetal., 2024).
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Similarly, Arrahma et al. (2024) noted that
multimedia materials can stimulate the multiple
senses in the human’s body, resulting in making the
whole learning process seem more engaging and
effective.

However, few students also had negative
reactions to the use of multimodality in the context
of an EL materials, despite its beneficial
application. Their negative responses, however,
will be broken down in the section below.

Students’ preference
materials

Even though most of the students acknowledged
that multimodality can be useful for them in
accessing online information, one of the students
(S9) mentioned the less urgency of using modes
other than audio in a listening class. Another
student (S12) expressed that they would prefer not
to use multimodality in EL materials if given the
choice. The following excerpts provide data for
these claims:

Stated on the open-ended questionnaires:

in engaging with EL

“... In extensive listening, the work requirement
should be audio only. It doesn’t always have to
be multimodal.” (S9)

“My experience of using multimodal in
extensive listening activities is actually not
something | would choose if given the choice.
But the use of multimodal in extensive listening
activities has  definitely increased my
understanding and knowledge so I don’t think
it’s a bad thing and I’m just a bit lazy.” (S12)

Moreover, while some students believe that the
EL materials’ use of gestures, intonation, facial
expressions, and lip movements assist in their
understanding of the subject matter, some of them
disagree with this claim for a variety of reasons.
For instance, a student (S21) stated that they would
rather focus on the information conveyed rather
than the speaker’s gestures, facial expressions,
intonation, and lip movements in order to
comprehend the content of EL materials.

Stated on the open-ended questionnaire:

“I did not think that the content was well
understood by the use of gestures, facial
expressions, intonation, and lip movements, and
this was still the case when | paid attention to
them. | find that when | pay attention to what is
being discussed, I understand things better.”
(S21)

Parallel to this, a different student (S5)
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mentioned that, out of personal preference, they
prefer to pay attention to the message or content
being presented in the video material rather than
the speaker’s non-verbal cues. The following
excerpt supports this assertion:

Stated on the semi-structured interview:

“Personally, I focus more on the content rather
than paying attention to gestures, facial
expressions, or intonation. In terms of gestures,
it’s good that the speaker presents the material
more (visually) engaging or so on, but, in terms
of the material itself, because I’m more content-
oriented than (focusing on) how the speaker
delivers, | prefer to pay attention to the content.”
(S5)

Students’ challenges in accessing extensive
listening materials using multimodality

Generally, the students mentioned that they
encountered no significant difficulties interacting
with multimodal elements in the EL materials.
However, when it comes to the difficulties in
interacting with EL  materials, technical
difficulties, accessibility issues, and distractions
were mentioned.

Technical issues while accessing EL materials
The majority of the students’ challenges were
related to technical issues, such as a slow internet
connection and poor audio or video quality. In this
case, technical difficulties such as these are
probably among the issues because the majority of
the class meetings were held virtually using Zoom
meetings. Since watching videos and participating
in class or group discussions make up the majority
of the activities conducted in this classroom, a bad
internet connection may cause lag or low-quality
videos. The following excerpts demonstrate this
statement:
Stated on the open-ended questionnaires:

“During the lectures, I found it difficult to
understand the content of the video because often
my signal was unstable when the lecturer played
the video. ... To solve this problem, I tried to find
the video on the internet and watched it again by
myself.” (S5)

“So far, no difficulties have occurred with the use
of multimodal elements, the only obstacle is the
poor internet connection. This is indeed difficult
to avoid. What | usually do is replace the WiFi
network by using a mobile hotspot from a
cellphone or vice versa.” (S17)

These results are in line with Mandiri et al.

(2022)’s study who conducted a similar study
related to the difficulties encountered by the
students in EL activities. According to the study’s
findings, the most common technical issues that
participants faced were playback errors and a bad
internet connection, which caused video and audio
to buffer.

Accessibility issues while accessing EL materials
Secondly, accessibility issues were brought up as
the next challenge. It can occasionally be difficult
for some students to find suitable videos for the
weekly Extensive Listening Journal (ELJ)
assignment. Besides, the platform Google Sites,
where students are supposed to gather all of their
assignments, can only be edited using a laptop or
computer. Because of this, every student needs to
bring a laptop to class if lectures are held offline on
campus, which can be a bother for some students.
The following excerpts will highlight the students’
statements regarding accessibility-related issues.
Stated on the open-ended questionnaires:

“Another difficulty I faced was deciding what
kind of videos to use. The videos chosen were
often on related topics but not in English. This
made me have to look for other videos that were
more suitable.” (S7)

“The problem I usually experience is the
accessibility of Google Sites. Unfortunately,
until now Google Sites has not been editable
other than through a laptop or computer. So,
when | want to work on assignments from this
class, | have to bring a laptop which seems quite
fragile.” (S11)

This finding is in line with Khairat et al.
(2024)’s study, which discovered that some of the
students’ challenges in watching EL materials
online such as YouTube are related to the content
quality as well as the accessibility issues.

Distractions while accessing EL materials

Finally, some students mentioned being distracted
by the material’s use of multiple modes or by their
surroundings. It is expected to lose focus when
watching videos that integrate multiple modes at
the same time. Moreover, it can be difficult to
concentrate on EL materials when there are other
distractions brought on by the surrounding noises.
Stated on the open-ended questionnaires:

“The numerous distractions around me
sometimes made it difficult for me to focus when
listening to material.” (S3)
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“Regarding the obstacles while doing extensive
listening using multimodal, there was nothing
that made it difficult. However, sometimes | got
distracted or cannot focus on various modes at
once. For example, when watching a video in the
form of audio-visual, sometimes | only focused
on listening, but | did not pay attention to the
video. It also happened the other way around.”
(S10)

In conclusion, there are a lot of advantages to
using multimodal materials in EL classes, but there
is still a risk of distraction. These interruptions may
result from background noises in the surrounding
area or from the complexity of handling several
modes at once. It is critical to acknowledge these
difficulties because they draw attention to the need
for strategies that support students in staying
focused and attentive so they can get the most out
of the multimodal learning environment.

CONCLUSION

The findings clearly highlight the importance of
multimodality in improving students’ experiences
in EL materials. By combining text, visual, and
audio modes, students’ comprehension of materials
is significantly enhanced. Non-verbal elements,
such as gestures, lip movements, intonation, and
facial expressions, also play a key role in helping
learners grasp the context and emotions in videos.
Allowing students to choose their own videos adds
another layer of engagement, giving them the
chance to connect with the material in a more
personal and meaningful way.

An interesting and unexpected discovery is how
multimodality supports students in exploring their
preferred learning styles. It appears that
multimodal approaches do more than improve
understanding—they give students the flexibility
to try out different methods, like visual, auditory,
or kinesthetic learning, to find what works best for
them. This kind of adaptability can lead to more
effective and personalized learning experiences.

These insights have practical implications for
teaching practices in EL materials. Educators
should aim to include a wide range of multimodal
resources to cater to diverse learning styles,
ensuring all students—whether they learn best
through seeing, hearing, or doing—feel supported.
Multimodal strategies can also promote greater
learner independence, allowing students to
discover the approaches that suit them best.

To build on these findings, future research
should take a closer look at how multimodality can
accommodate different learning preferences.
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Studies could explore which multimodal
combinations are most effective for various
learners and how teachers can incorporate these
strategies into their classrooms. Additionally,
examining both student and teacher perspectives
could provide valuable insights into how
multimodality impacts engagement,
understanding, and long-term learning outcomes.
By focusing on these areas, we can better design
inclusive and effective learning environments in
EL education.
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