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INTRODUCTION 

The use of MOOCs at Universitas Negeri Malang 

has been quite optimal, as seen from the utilization 

of the LMS, Sipejar, which has been used every 

semester in recent years. To improve the quality of 

teaching-learning process, the institution 

consistently adapts to manage the teaching and 

learning process effectively. One such example is, 

Universitas Negeri Malang which introduced a 

scheme i.e., 25% of online classes and 75% of face-

to-face classes after the pandemic. Despite the 

predominance of face-to-face lectures, Universitas 

Negeri Malang continues to maximize the use of 

several contents that exist in the institution's LMS.  

This demonstrates the university's commitment 

to providing maximum learning facilities for its 

students. In addition to the existing LMS, Sipejar, 

Universitas Negeri Malang is also developing 

MOOCs. These MOOCs aim to provide learning 

facilities to the broader community, allowing 

people from various backgrounds to access and 

develop themselves according to their preferred 

learning topics. MOOC stands for Massive Online 

Open Courses, a system of online courses that can 

be accessed widely and openly through the 

provided web platform (Wiswanti & Belaga, 

2020). With MOOCs, the scope of learning, 

previously confined to the classroom, can now 

reach many participants, enabling everyone who 

wants to improve their skills or competencies to 

participate in competence enhancement with the 

MOOC facilities. 

The development of MOOCs in this study 

focuses on the course "Speaking for Academic 

Purposes." This course is mandatory for students of 

the English Language and Literature Program and 

the English Education Program. It consists of two 

credits and covers how students can maximize the 

use of English in academic speaking in various 

formal activities. Besides understanding the theory 

of word choice and formal speaking techniques, 

students are also required to practice speaking 

according to the provided topics. The course 

"Speaking for Academic Purposes" focuses on the 

application of English for academic or formal 

purposes. Academic English refers to formal 

Abstract: MOOC (Massive Open Online Courses) represents a pivotal point in language learning, as this 
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English that teaches the formal aspects of 

conversation and writing, as found in research 

articles (Axmadjonovna, 2023). This formal 

language differs from everyday language, as the 

choice of words must adhere to standard and 

formal usage. Applying formal English can be 

challenging, as students, before entering higher 

education, tend to focus more on learning general 

English. Additionally, the position of English as a 

foreign language influences students' ability to 

master academic English. 

Several studies have discussed that developing 

MOOCs for speaking materials requires a 

comprehensive understanding of learning design, 

platform issues, instructional strategies, and the 

role of instructors. Windrati et al. (2023) focus on 

developing learning designs specifically for Public 

Speaking within MOOCs, emphasizing the 

importance of structuring courses effectively to 

enhance speaking skills. Haron et al. (2019) 

discuss the challenges in MOOC platforms, 

highlighting the need to review MOOC models, 

characteristics, and the involvement of established 

providers. Instructors play a crucial role in MOOC 

development, as highlighted by Aydın and Karal 

(2023), who stress that instructors are pivotal in 

creating and offering MOOCs. 

Furthermore, Yunus et al. (2019) offer a critical 

review of prior research on MOOCs, focusing on 

preparing educators for MOOC implementation, 

especially in developing countries like Vietnam. 

This study addresses the development of MOOCs 

for English communication skills, highlighting the 

tailored design for skill acquisition. In the context 

of MOOC development, Pireddu et al. (2022) 

discuss the strategic role of MOOCs in the business 

model of universities, emphasizing their 

significance in offering micro-credentials. MOOCs 

have been recognized as a globally accessible form 

of online learning (Rasheed et al., 2019), indicating 

their potential impact on education worldwide. 

Ismail et al. (2022) evaluate the effectiveness of 

MOOC approaches among undergraduate students, 

emphasizing the simplicity, speed, and additional 

information provided by MOOCs for enhanced 

learning. 

Developing MOOCs for Academic Purposes 

courses holds significant importance in enhancing 

students' academic experiences and providing 

additional learning opportunities. MOOCs, when 

hosted by reputable academic institutions, can 

offer valuable experiences that complement 

traditional academic settings (Zhang et al., 2019). 

These courses play a crucial role in democratizing 

educational opportunities, challenging established 

higher education structures, and offering diverse 

learning options (Aldowah et al., 2019). 

Previous studies highlight various aspects 

related to the development and implementation of 

MOOCs that are pertinent to Academic Purposes 

courses. For instance, the study by Windrati et al. 

(2023) emphasize the need for synchronous modes 

with limited participants to ensure the effectiveness 

of distance learning courses in Public Speaking. 

Additionally, the research underscores the pivotal 

role of instructors in MOOC experiences, leading 

to professional development and academic 

outcomes (Aydın & Karal, 2023).  

Moreover, MOOCs have been recognized for 

their potential to enhance student interest, improve 

learning progress, and support lifelong learning 

and professional competence (Ивашкина et al., 

2022; Malykhina et al., 2019). The adoption of 

MOOCs is influenced by learners' perceptions of 

their utility in improving academic performance 

(Pham et al., 2021). Furthermore, found that 

MOOCs have been associated with higher levels of 

academic performance and empathy among health 

sciences undergraduates (Martín-Valero et al., 

2021). Studies have also delved into the influence 

of academic and emotional support on sustainable 

MOOC use, underscoring the importance of 

support mechanisms in enhancing learners’ 

perception and experience with MOOC platforms 

(Luo, 2024). 

In short, the development of MOOCs for 

Academic Purposes courses aligns with the 

evolving landscape of education, offering 

opportunities for enhanced learning experiences, 

improved academic performance, and the 

cultivation of essential skills for students in diverse 

academic disciplines. 

This research addresses the problem of 

maximizing students’ abilities in academic and 

formal speaking. A significant research gap exists 

in addressing common issues in speaking class, 

such as students; lack of confidence, insufficient 

self-training, and limited self-study resources. To 

bridge this gap, the objective of this research is to 

develop a Speaking for Academic Purposes course 

in the form of a MOOC, providing a 

comprehensive self-learning resource for students. 

The course features several instructional videos 

designed to enhance the student’s understanding 

and proficiency in academic speaking. 

The findings from this research can benefit not 

only students from the Department of English but 

also students from various disciplines. This is 

particularly relevant for those who will participate 

in international conferences, present seminar 
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proposals, or defend their theses, especially when 

required to use English. 

 

METHOD 

The researcher used the research and development 

(R&D) design to create MOOC video content as 

speaking materials for students. To simplify the 

development process, the researcher adapted Borg 

and Gall's (1983) R&D cycle model. The following 

picture displays the modified model: 

 

 
Figure 1. Research and design model modified 

from Borg and Gall (1983) 

This first stage aimed to ensure that the final 

product fulfills the students’ and teachers’ needs as 

well as the curriculum's learning objectives. The 

researcher began by observing the curriculum to 

ensure that the developed product aligns with the 

learning objectives of the Speaking for Academic 

Purposes course. The researchers of this research 

are all the lecturers of the course. This research is 

based on the experience faced by the researchers 

while teaching speaking skills.   

Then, the researchers acquired data by 

conducting a needs analysis of the students. The 

need analysis was done by interviewing 15 

undergraduate students from the Department of 

English who passed this course. The questions are 

mainly about students’ opinions on their problems 

when speaking English, opinions about the course, 

and opinions on the product to be developed. 

The pre-production stage involved designing 

and preparing materials for the production process. 

The researchers created visuals after completing 

the materials provided in the product. Then, the 

storyboard was created including sketches of the 

sequence of events. The production stage 

immediately started to develop the storyboard into 

colorful illustrations arranged in video panels 

based on the plot sequence.  

At this stage, the product's development had 

been verified by experts. This stage was crucial 

since it allowed the researcher to assess whether 

the product needed revisions or was practical and 

ready for the main field testing. This product 

received feedback from one validator. The initial 

assessor was a doctor with experience in 

educational media. The expert then validated the 

product based on four main aspects of the product: 

(1) the content of the product, (2) language use, (3) 

the design and layout of the product; and (4) back 

sound. A questionnaire in the form of a Likert 

Scale was used to validate the product consisting 

of a 5 scale from strongly agree (5), agree (4), fair 

(3), disagree (2), and strongly disagree (1).  The 

total score was converted into a percentage which 

would indicate the feasibility of the product. Below 

is the formula used to calculate the data: 

 
P: percentage  

ΣX: The total score gotten  

ΣXi: The maximum score 

The product had to achieve at least 80% of the 

feasibility score to be accepted as feasible. The 

result then had been interpreted using the score 

interpretation table presented below adapted from 

Sulistyo (2011): 

 

Table 1. Score interpretation guide (Sulistyo, 

2011) 
Percentage (%) Score Interpretation 

80-100% Feasible 

60-79% Fairly Feasible 

40-59% Less Feasible 

0-39% Not Feasible 

Considering expert evaluation and validation, 

the researcher's next steps are based on three 

possible outcomes: (1) If the final product is 

accepted as feasible without revision, the 

researcher can proceed to the main field-testing 

stage. (2) If the product is accepted as feasible with 

revision, the researcher needs to modify the 

necessary parts before proceeding to the next stage 

of development. (3) If the product is rejected, the 

researcher needs to develop a new product. 

The product was tried out to 168 undergraduate 

students of the Department of English using 

questionnaires as the instrument to decide the 

product’s feasibility. The instrument and the 

formula used to indicate the product’s feasibility 

are the same as those used for the expert validation. 

After acceptance as feasible, the product was 

completed and published. The product is easily 

accessible via mooc.um.ac.id, making it suitable 

for all teachers and students. 
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RESULTS AND DISCUSSION 

Result of research and information collecting 

There are three activities in this stage including (1) 

curriculum observation, (2) need analysis from the 

researchers’ view as the lecturer of the course, and 

(3) students’ need analysis. Curriculum 

observation was done to ensure that the product to 

be developed fit the learning objectives of the 

course.  

Teaching speaking skills poses various 

challenges for educators across different contexts, 

including traditional classroom settings, online 

environments, and post-pandemic adaptations. 

Previous language teaching experience of the 

researchers in delivering these courses inferred that 

teachers face some hurdles preventing them from 

being more successful instructors when it comes to 

EFL speaking classes. The primary problems are 

(1) limited class time, (2) insufficient resources to 

run the class effectively, (3) large class size, (4) 

students not well engaged with their subject matter, 

and (5) technological barriers.  

Then, the interview section was conducted to 

analyze students’ learning needs when they take 

speaking course and their opinions on the product 

to be developed. Related to speaking problems 

faced by students, the result shows that 67% of 

students are worried about making mistakes when 

practicing their English. Next, is about the time 

given to perform a speaking task was not enough. 

There are 80 % of students who agreed with limited 

class time. Besides, half of them (50%) agreed that 

they are e afraid of being the center of attention 

when they speak in front of the class. Some 

students often experience a fear of being the center 

of attention when speaking in front of a large class. 

This anxiety can stem from several factors and can 

significantly impact their ability to participate 

effectively in speaking activities. In line with the 

previous result, factors that affected this 

phenomenon are that the students are worried 

about making mistakes. Then, the presence of 

many peers can create a heightened sense of social 

pressure. Students might feel that they are being 

evaluated by the teacher and everyone in the room, 

amplifying their nervousness. The next factor is 

that the students are not experienced with the 

content of the materials that should be presented. 

Most students (76%) expressed a lack of 

familiarity with the roles of a moderator, a 

presenter, a panelist, and a debater. This indicates 

an opportunity to provide training and support in 

public speaking to help students overcome any 

fears associated with these roles. Students who 

have had few opportunities to practice speaking in 

front of others may feel unprepared and 

overwhelmed by the task. The last challenge is 

about lack of familiarity with technology. 87% of 

students rarely utilize a language learning app to 

practice speaking skills.  

By recognizing and addressing those problems, 

the researchers develop MOOC-based video 

content to develop more effective strategies for 

teaching speaking skills and create a more 

supportive and engaging learning environment for 

the students. Related to students’ interest in the 

product to be developed, the researcher concluded 

that the students would be interested in using it. As 

many as 93% of the students agreed that learning 

material by listening and viewing a video could 

save time and be more interesting. 

 

The result of product development 

In this stage, the authors write the material for the 

video content. There are three videos to be 

developed. There are (1) Seminar presentation, (2) 

Panel Discussion, and (3) Debate.  

The first video is about how to conduct a 

seminar. This video introduces the students to 

explore what a seminar is and its attributes 

(chairperson, moderator, and presenter). The next 

video is about panel discussions. This video 

provides a brief overview of panel discussion 

activities, including the purpose of holding a panel 

discussion, the conditions necessary for 

conducting one, the roles and responsibilities 

within a panel discussion, and finally, the stages 

involved in conducting a panel discussion. 

The last video covers how to organize a debate. 

It also explains the requirements for hosting a 

debate. This educational video presents the various 

aspects of debating, as well as the roles of each 

debate team. 

 

The result of expert validation 

The expert validator of this product was a lecturer 

who was an expert in media and technology in 

English Language Teaching. According to the 

validation result, the validator considered those 

three videos feasible. The product got a 95,8% 

feasibility score which has four aspects to be 

validated: the content, the design and layout, 

language use, and the back sound. The scores for 

each aspect of the video can be seen in the table 

below. 

 

Table 2. Expert validation’s feasibility for each 

aspect 
No Expert validation’s 

feasibility score per 

Percentage (%) 
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aspect 

1 Content 100% 

2 Design and Layout 95% 

3 Language Use 91.6% 

4 Back sound 100% 

Although the video was already accepted as 

feasible, it still needed revisions due to the speed 

of the voice in some parts of the video being quite 

fast. The expert comments that not all viewers may 

be fluent in the language used in the video. 

 

The result of main field testing 

The MOOC video was tested on 168 students using 

a questionnaire as the instrument to assess the 

video’s feasibility. The content aspect of the video 

received good feedback from the students. 

According to the results of the questionnaire, it 

could be interpreted that most students considered 

the video content aligned with the topic many as 

30.6% of the students agreed that the video content 

aligns with the topic and 69.4% of students 

strongly agreed. 93.4% of them agreed that the 

delivery of materials is clear and easy to 

understand. 98% of students agreed that the 

materials are presented systematically and 

supplemented with examples. Besides, the 

language use aspect of the video achieved good 

responses from the students. 92% of students 

agreed that the video used standard English and 

was appropriate for their level of understanding. 

They also agreed that the speed of the video voice 

is appropriate.  

The design and layout aspect of the video also 

received quite positive feedback from the students’ 

validation questionnaire. All of them agreed that 

the font choice was easy to read, with as many as 

48,5% strongly agreeing and 51,5% agreeing. 

Regarding the pictures, 48.5% of the students 

agreed that the illustration in the video helped them 

understand the topics given, with 42% strongly 

agreeing. Related to the last aspect of the video 

46.4% of students agreed that the background 

music is not too dominant, thus it does not disrupt 

the process of understanding the presented 

material, with 25% strongly agreeing. When 

calculated, the feasibility score of the video was 

89.9%, which passed the feasibility score based on 

the score interpretation guide. After review by an 

expert, validation was done and the video was 

tested in major field testing, it was finally ready for 

publication to the wider audience.  

The research findings discussed highlight the 

successful implementation of MOOC-based video 

content in enhancing language education for EFL 

learners, The study demonstrates the feasibility of 

the MOOC-based video content by achieving high 

scores in expert validation (95.8%) and field 

testing (89.9%). This success underscores the value 

of the final product as valuable speaking materials 

for both teachers and students, showcasing the 

significance of innovative online learning tools in 

improving language education (Stöhr et al., 2018). 

The study aligns with previous research that 

emphasizes the central role of video content in 

MOOCs. MOOCs heavily rely on video lectures 

and demonstrations as a primary learning 

component, with the bulk of the material being 

presented in video format (Stöhr et al., 2018; Zee 

et al., 2017). The effectiveness of MOOC media, 

particularly context-based video learning, has been 

shown to improve student understanding more 

easily, effectively, and efficiently, further 

supporting the findings of the current research 

(Perguna et al., 2020).   

Moreover, the study's emphasis on the design of 

video lectures that incorporate animations, live-

action videos, casual communication styles, and 

humor aspects resonates with existing literature 

that highlights the importance of engaging and 

diverse video content in enhancing the learning 

experience in MOOCs (Nordin & Norman, 2018; 

Zee et al., 2017). Additionally, the impact of 

students' engagement behavior with videos on their 

success in MOOCs, as discussed in previous 

studies, further reinforces the significance of video 

content in online learning environments (Atapattu 

& Falkner, 2018; Bonafini et al., 2017). 

Besides, Zhu’s findings (2021) also found that 

MOOC instructors can enhance learners’ self-

management skills through various strategies such 

as setting clear learning goals, providing time 

management guidance, offering resources and 

support, and facilitating navigation within MOOC 

platforms. These aspects contribute to creating a 

conducive learning environment that supports 

students in effectively engaging with the course 

content and achieving their learning objectives.  

Furthermore, the research by Hidayah (2022) 

highlights the positive impact of MOOCs on 

English teachers’ teaching competencies, showing 

that participants not only increased their teaching 

knowledge but also improved their teaching 

practices and their students’ achievement. This 

underscores the potential of MOOCs to enhance 

professional development among educators and 

ultimately benefit student learning outcomes.  

Considering the implication of these findings, 

educators and policymakers may contemplate 

integrating the MOOCs approach into traditional 

settings or developing blended courses (Yasar and 
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Polat, 2021). This suggests a potential paradigm 

shift in educational delivery methods toward a 

more technology-enhanced and flexible learning 

environment. Additionally, the use of video as an 

EFL learning method has been identified as 

effective in enhancing students’ English 

performance, indicating the value of innovative 

approaches in language education (Aprianto and 

Muhlisin, 2022). 

To sum up, the research findings discussed in 

the study not only validate the feasibility and 

effectiveness of MOOC-based video content in 

language education but also highlight the 

transformative potential of MOOC-based video 

content in language education within EFL learners' 

settings.  

 

CONCLUSION 

Based on the result of this study, this research 

highlights the successful adaptation of the R&D 

cycle in designing a MOOC for the Speaking for 

Academic Purposes course. The high feasibility 

scores obtained through expert validation (95.8%) 

and field testing (89.9%) underscore the robustness 

of the developed video content. This MOOC not 

only enriches language learning through its 

engaging and accessible format but also serves as 

a valuable resource for teachers and students 

seeking to enhance speaking skills in academic 

contexts. Moving forward, further exploration and 

refinement of MOOC-based educational tools hold 

promise for advancing language education, 

fostering a more interactive and inclusive learning 

environment that meets the evolving needs of 

students in the digital age. 

The development and implementation of 

MOOC for the Speaking for Academic Purposes 

course represent a significant advancement in 

language learning technology. By leveraging 

various multimedia resources such as instructional 

videos and online assignments, MOOCs offer a 

versatile platform that enhances learning 

experiences. The structured application of the 

R&D cycle ensured rigorous development and 

validation of the course materials, culminating in a 

highly feasible product. Expert validation and field 

testing substantiated the effectiveness of the 

MOOC-based video content, affirming its 

suitability for integration into English Department 

curricula. The implication of this study 

underscores the potential of MOOCs to innovate 

language education by providing accessible, 

engaging, and pedagogic resources for both 

educators and students.  

However, the study’s findings are based on a 

specific context and population, which may not be 

generalized to all educational settings. The long-

term impact of the MOOC on students’ speaking 

skills was not assessed, therefore it is needed for 

further studies to determine its effectiveness. 

Future research should also consider the varying 

levels of digital literacy among students, which 

might affect their ability to fully engage with the 

MOOC content. 

 

ACKNOWLEDGMENT 

The authors would like to express their sincere 

gratitude to Universitas Negeri Malang for their 

generous funding and support throughout this 

research project. Their financial assistance 

enabled the development and implementation of 

the MOOC for the Speaking for Academic 

Purposes course, contributing significantly to the 

advancement of language learning technologies 

and educational practices. This support 

underscores Universitas Negeri Malang's 

commitment to fostering innovation in learning 

and enhancing learning experiences for students in 

the digital age. 

 

REFERENCES 
Aldowah, H., Al-Samarraie, H., Alzahrani, A., & 

Alalwan, N. (2019). Factors affecting student 

dropout in moocs: a cause and effect decision‐

making model. Journal of Computing in Higher 

Education, 32(2), 429-454. 

https://doi.org/10.1007/s12528-019-09241-y 

Aprianto, D. and Muhlisin, M. (2022). The use of self-

recording videos as ESL learning method in 

increasing English learning performance. 

Empiricism Journal, 3(2), 246-253. 

https://doi.org/10.36312/ej.v3i2.993  

Aydın, M., & Karal, H. (2023). Investigation of 

instructors’ massive open online course 

experiences: Actions and outputs. E-Learning 

and Digital Media, 21(4), 329-345. 

https://doi.org/10.1177/20427530231156174  

Bonafini, F., Chae, C., Park, E., & Jablokow, K. (2017). 

How much does student engagement with videos 

and forums in a MOOC affect their achievement? 

Online Learning, 21(4). 

https://doi.org/10.24059/olj.v21i4.1270  

Borg, W., & Gall, M. (1989). Educational research: An 

introduction. Longman. 

Haron, H., Yusof, A., Samad, H., Ismail, N., Juanita, A., 

& Yusof, H. (2019). The platform of MOOC 

(massive open online course) on open learning: 

Issues and challenges. International Journal of 

Modern Education, 1(3), 01-09. 

https://doi.org/10.35631/ijmoe.13001  

Hidayah, S. (2022). Evaluative analysis on MOOC with 

LMS based to improve English teachers’ 

teaching competencies. Indonesian Journal of 

https://doi.org/10.36312/ej.v3i2.993
https://doi.org/10.1177/20427530231156174
https://doi.org/10.24059/olj.v21i4.1270
https://doi.org/10.35631/ijmoe.13001


Indonesian EFL Journal (IEFLJ)  p-ISSN 2252-7427, e-ISSN 2541-3635  

Volume 10, Issue 2, July 2024  https://journal.uniku.ac.id/index.php/IEFLJ/index 

269  

English Teaching), 11(1), 30-45. 

https://doi.org/10.15642/ijet2.2022.11.1.30-45  

Ismail, W., Shahid, N., Abdullah, A., Noor, M., Ibrahim, 

T., Zainuddin, N., et al. (2022). Evaluation of 

massive open online course (MOOC) approach 

among undergraduate students. International 

Journal of Academic Research in Progressive 

Education and Development, 11(4). 

https://doi.org/10.6007/ijarped/v11-i4/15887  

Luo, Z. (2024). The involvement of academic and 

emotional support for sustainable use of 

MOOCs. Behavioral Sciences, 14(6), 461. 

https://doi.org/10.3390/bs14060461  

Malykhina, T., Zolotykhin, S., Larina, L., Кузьміна, А., 

& Pravednikova, T. (2019). Development and 

implementation of blended courses for Russian 

language teachers in Russia and abroad. SHS 

Web of Conferences, 69, 00142. 

https://doi.org/10.1051/shsconf/20196900142  

Martín-Valero, R., Pastora-Bernal, J., Ortiz-Ortigosa, 

L., Casuso-Holgado, M., Perez-Cabezas, V., & 

Ruiz-Párraga, G. (2021). The usefulness of a 

massive open online course about postural and 

technological adaptations to enhance academic 

performance and empathy in health sciences 

undergraduates. International Journal of 

Environmental Research and Public Health, 

18(20), 10672. 

https://doi.org/10.3390/ijerph182010672  

Nordin, N., & Norman, H. (2018). Cross-culture 

learning in massive open online courses for 

higher education (pembelajaran merentas 

budaya melalui massive open online courses 

untuk pendidikan tinggi). Jurnal Pendidikan 

Malaysia, 43(01). 

https://doi.org/10.17576/jpen-2018-43.01-05  

Perguna, L., Idris, I., & Irawan, I. (2020). From content 

to context: Understanding introduction to 

sociology through MOOC. International 

Journal of Emerging Technologies in Learning, 

15(07), 188. 

https://doi.org/10.3991/ijet.v15i07.13467  

Pham, A., Pham, T., Huynh, G., Vo, T., Nguyen, A., 

& Tran, T. (2021). Factors affecting students’ 

intention to use massive open online courses. 

Vietnam Journal of Education, 5(3), 63-71. 

https://doi.org/10.52296/vje.2021.117  

Pireddu, R., Truyen, F., Taes, S., & Bocyte, R. (2022). 

Indices: A MOOC on developing digital 

transition strategies for cultural heritage 

institutions. European Conference on E-

Learning, 21(1), 425-431. 

https://doi.org/10.34190/ecel.21.1.904  

Rasheed, R., Kamsin, A., Abdullah, N., Zakari, A., & 

Haruna, K. (2019). A systematic mapping study 

of the empirical MOOC literature. IEEE 

Access, 7, 124809-124827. 

https://doi.org/10.1109/access.2019.2938561  

Sugiyono. (2016). Metode penelitian kuantitatif, 

kualitatif, dan R&D. Penerbit Alfabeta 

Sulistyo, G.H. (2011). Reading for meaning: Theories 

teaching strategies and assessment. Pustaka 

Kaiswaran. 

Stöhr, C., Stathakarou, N., Mueller, F., Nifakos, S., & 

McGrath, C. (2018). Videos as learning objects 

in MOOCs: A study of specialist and non‐

specialist participants' video activity in MOOC. 

British Journal of Educational Technology, 

50(1), 166-176. 

https://doi.org/10.1111/bjet.12623  

Windrati, N., Fiani, I., Bintarti, A., & Asih, I. (2023). 

Pengembangan rancangan pembelajaran 

massive open and online courses (moocs) 

public speaking. Jurnal Pendidikan Terbuka 

Dan Jarak Jauh, 24(1), 9-18. 

https://doi.org/10.33830/ptjj.v24i1.3987.2023  

Yaşar, M. and Polat, M. (2021). A MOOC-based 

flipped classroom model: reflecting on pre-

service English language teachers’ experience 

and perceptions. Participatory Educational 

Research, 8(4), 103-123. 

https://doi.org/10.17275/per.21.81.8.4 

Yunus, M., Hashim, H., & Hashim, H. (2019). Massive 

open online courses: En route to 

communication skills acquisition. Retrieved 

from https://doi.org/10.31235/osf.io/xez9k  

Zee, T., Admiraal, W., Paas, F., Saab, N., & Giesbers, 

B. (2017). Effects of subtitles, complexity, and 

language proficiency on learning from online 

education videos. Journal of Media Psychology 

Theories Methods and Applications, 29(1), 18-

30. https://doi.org/10.1027/1864-1105/a000208  

Zhu, M. (2021). Enhancing MOOC learners’ skills for 

self-directed learning. Distance Education, 

42(3), 441-460. 

https://doi.org/10.1080/01587919.2021.195630

2  

Ивашкина, Т., Сидоренко, В., & Сухова, Е. (2022). 

Impact of MOOC on increasing student interest 

in the learning process in the context of blended 

learning. Revista Tempos E Espaços Em 

Educação, 15(34), e17321. 

https://doi.org/10.20952/revtee.v15i34.17321

https://doi.org/10.15642/ijet2.2022.11.1.30-45
https://doi.org/10.6007/ijarped/v11-i4/15887
https://doi.org/10.3390/bs14060461
https://doi.org/10.1051/shsconf/20196900142
https://doi.org/10.3390/ijerph182010672
https://doi.org/10.17576/jpen-2018-43.01-05
https://doi.org/10.3991/ijet.v15i07.13467
https://doi.org/10.52296/vje.2021.117
https://doi.org/10.34190/ecel.21.1.904
https://doi.org/10.1109/access.2019.2938561
https://doi.org/10.1111/bjet.12623
https://doi.org/10.33830/ptjj.v24i1.3987.2023
https://doi.org/10.17275/per.21.81.8.4
https://doi.org/10.31235/osf.io/xez9k
https://doi.org/10.1027/1864-1105/a000208
https://doi.org/10.1080/01587919.2021.1956302
https://doi.org/10.1080/01587919.2021.1956302
https://doi.org/10.20952/revtee.v15i34.17321


Elvira Rosyida M. R. & Ira Maria Fran Lumbanbatu 

Developing MOOC-based video content for creating supportive learning environments in speaking courses for 

EFL learners 

270 

 


