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Abstract: This study aims firstly to explain the use of multimodal digital literacy to boost students’ reading 

comprehension of recount text. Secondly, to describe students’ engagement in joining this learning model. It 

employed a qualitative method. Classroom action research with two cycles was used as the research design. 

Each cycle consisted of planning, acting, observing, and evaluating. The participants were thirty-ninth graders 

at the Islamic secondary school in Semarang Regency in the academic year 2024-2025. The pre-test, posttests, 

and observation guidelines were provided as data collection techniques. The results show that incorporating a 

genre-based approach and multimodal digital literacy can enhance students’ reading comprehension of recount 

text. Based on students’ achievement in the pretest, they reached 69, in post-test cycle 1, they achieved 75, and 

in post-test cycle 2, they obtained 84. Because students were intrigued by multimodal digital literacy, they were 

also delighted in putting this learning approach into practice. Their grasp of reading comprehension of recall 

texts was enhanced by the teacher. Together with their peers and the teacher, they studied the course materials. 

It can be concluded, this learning paradigm improves group work and interpersonal skills, raises learning 

motivation, and promotes active learners' involvement. 

Keywords: digital literacy, multimodal; reading comprehension; recount text; revolutionizing. 

 

INTRODUCTION  

Multimodal digital literacy is the ability to 

understand, interpret, and create meaning from 

multiple modes of communication beyond just 

written text. These modes can include: 1). Textual 

(written words) 2). Visual (images, charts, videos); 

3). Auditory (sounds, music, spoken words); 4.) 

Gestural (body language, facial expressions); 5). 

Spatial (layout, design, organization of elements). 

Why is it important for? In today's digital world, 

information often combines these modes—for 

example, in websites, advertisements, and 

multimedia presentations. Developing multimodal 

literacy helps learners engage with diverse forms of 

media, improving comprehension and critical 

thinking. These statements are supported by  Marza 

& Gomez (2022); Fedorenko et al. (2021); Hellwig 

(2022); Kartika-Ningsih (2019); Khoiriyah (2023); 
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Lee & Sylven (2021); Lin et al. (2021); Querol-

Julian (2023). In addition to enrich learning 

experiences, for example: combining text with 

visuals can help students understand complex ideas. 

Using videos or audio clips in teaching reading can 

reinforce concepts through different sensory 

channels. Teachers make interactive activities that 

will encourage students to create their multimodal 

content. Overall, multimodal literacy equips learners 

to navigate and interpret the complex information 

landscape of the 21st century effectively. This study 

aims to explain the incorporation of multimodal 

literacy and genre based approach in teaching 

reading of recount text and also to describe students’ 

engagement in utilizing these learning strategies. 

Not much research that combines a genre-based 

approach with multimodal literacy in learning, 

reading comprehension, and recounting text.  

Teachers can apply text and images. They can 

present recount texts alongside relevant images or 

infographics. For example, use historical photos if 

the recount text is about a real event. 

They can play video or audio. They show short 

videos or play audio clips related to the text's 

content. This helps students visualize the setting and 

grasp the emotions conveyed in the story. Teachers 

can use digital storytelling: It will encourage 

students to create their multimodal recount texts 

using digital tools, combining written narratives with 

multimedia elements. By incorporating multimodal 

literacy, teachers can create a dynamic and 

supportive environment that caters to diverse 

learning styles, enhancing students' reading skills 

and overall literacy development. These in line with 

several researchers Firmansyah (2021); Jiang & Gao 

(2020); Khoiriyah & Ilmi (2023); Kim & Belcher 

(2020); Lawrence (2020); Lee et al. (2021); Pham 

(2022). 

This study also used the genre-based approach 

(GBA) in teaching the reading of recount texts. It 

focuses on familiarizing students with the structure, 

language features, and purpose of the genre. This 

approach helps learners understand how different 

texts are organized and why specific language 

choices are made. According to Ahmed (2020); 

Krismadayanti & Zainil (2022); Kristina (2019); 

Lee, n.d.; Megawati& Utami (2020); Ross et al. 

(2020); Wu (2020) in their research that key 

principles of the genre-based approach: 1). Teaching 

of the genre is run explicitly. Students are guided 

through the stages and features of recount texts, 

namely, orientation, sequence of events, and 

conclusion. This stage is Building Knowledge of the 

Field (BKoF). Teachers gave scaffolding in the 

teaching-learning process. They provide support at 

each stage, gradually reducing it as students gain 

confidence in reading and analyzing recount texts 

independently. 2). The second stage is Modeling of 

the Text (MoT). It means that teachers use model 

texts to illustrate the typical structure and language 

of recounts. This helps students identify key 

components and patterns. 3). The third stage is Joint 

Construction of the Text (JCoT). In this stage, 

teachers work with the class to read and deconstruct 

another recount text collaboratively. They guide 

students in creating their recount text as a group, 

reinforcing structure and language use. 4.) The last 

stage is the Independent Construction of the Text 

(ICoT). Students read and analyze recount texts on 

their own. Encourage them to write their recounts, 

applying what they have learned. 

Genre-based Approach has clear framework and 

benefits. It provides students with a structured 

approach to understanding and producing texts. It 

can enhance understanding by focusing on language 

and content, improving both comprehension and 

writing skills. It covers contextual learning and 

relates reading activities to real-world examples, 

making learning more meaningful and engaging. 

This approach ensures that students not only grasp 

the content of recount texts but also develop a deeper 

understanding of their form and function Dao, 

(2019); Marza& Gomez (2022); Fedorenko et al. 

(2021); Hellwig (2022); Mezhuyev et al. (2019); 

Querol-Julian (2023); Sari et al. (2021); Uday 

(2022). 

 

METHOD 

This study employed a qualitative method in 

accordance with Creswell & Timothy, (2019); 

Creswell, (2014); Miles et al. (2014); Tracy (2013). 

The research design was classroom action research 

which applied two cycles. Every cycle consists of 

planning, acting, observing, and reflecting. Each 

cycle was provided a treatment. These are in line 

with the studies of Burns, (2010); Efron & Ravid 

(2013); Mettetal (2001); Phillips & Car (2014). 

Classroom Action Research (CAR) serves several 

important functions in the educational setting. 

The choice of research design is based on the 

purposes of classroom action research, namely 1). It 

can improve teaching practices. Teachers can 
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identify problems or challenges in their classrooms 

and develop strategies to address them, enhancing 

the effectiveness of their teaching methods. 2). It 

enhances student learning. CAR helps teachers 

implement interventions aimed at improving student 

engagement, understanding, and performance. By 

analyzing the outcomes, they can adjust their 

techniques to better meet students' needs. 3). It 

supports professional development. Teachers engage 

in reflective practice, which promotes continuous 

learning and professional growth. It fosters a deeper 

understanding of their teaching and its impact on 

students. 4). It also solves classroom problems. CAR 

is used to address specific issues, such as low 

participation, behavioral challenges, or poor 

academic performance, through targeted 

interventions and data collection. 5). It can promote 

collaborative learning. Teachers often collaborate 

with colleagues during CAR projects, sharing 

insights and best practices. This teamwork fosters a 

culture of continuous improvement within the 

school. 6). It can also inform curriculum 

development. Findings from CAR can help refine 

curricula, ensuring they are more relevant and 

effective for students’ needs. 7). It empowers 

teachers. CAR enables teachers to take control of 

their professional practice, making data-driven 

decisions to enhance classroom experiences. In other 

words, Classroom action research is a powerful tool 

for fostering an evidence-based, reflective approach 

to teaching and learning. These statements are 

supported by Burns, (2010); Efron & Ravid, (2013); 

Mettetal (2001); Phillips & Car (2014); Somekh 

(2006). 
 

Figure 1. Model of classroom action research 

Data collection techniques used classroom 

observation, pretest, and posttest. In this study, 

classroom action research was used to test students’ 

reading comprehension of recount text. The research 

participants were thirty-ninth graders at the Islamic 

secondary school in Semarang Regency in the 

academic year 2024-2025. The research instruments 

used observation checklists and reading 

comprehension of recount text.  

Before conducting the research, the researchers 

gave the pretest. The purpose was to identify how 

high the students were able to comprehend the 

reading of the recount text. It consisted of short 

answers, cloze tests, and vocabulary development. 

The mean score of the pretest was 69. In this phase, 

the students were asked to answer 40 reading 

comprehension exercises. The test was divided into 

short answer (20 items), cloze test (10 items), and 

vocabulary development (10 items). 

Cycle 1. Planning. During this phase, the 

researchers collaborated with the English teacher to 

select the learning materials, which included reading 

comprehension of recount text. They also created a 

lesson plan based on the learning materials and a 

post-test. They created observation checklists as 

well. The collaborators prepared for their task of 

observing students' actions and conduct during the 

learning process. Additionally, multimodal digital 

literacy was designed. Acting. The English teacher 

gave the first treatment in teaching reading 

comprehension of recount text. She integrated two 

strategies namely multimodal digital literacy as 

learning media and genre-based approach as a 

learning model. The students were divided into some 

groups for work. Each group consisted of four 

students. So there were eight groups because the 

participants were thirty- two. The genre-based 

approach was implemented to make students 

understand a recount text. This is in line with Garcia-

Pinar (2019); Henry & Thorsen (2020); Hira & 

Anderson (2021); Hiver, Al-Hoorie, Vitta, & Wu 

(2021); Kaminski (2019); Kohnke, Jarvis, & Ting 

(2021); Liu & Chen (2022); Mohamed (2023); Wu 

(2020). 

The teacher played digital storytelling about a 

famous tourism object namely Rawapening Lake. 

Then she provided a text about someone’s 

experiences when he went there. Students are guided 

through the stages and features of recount texts (e.g., 

orientation, sequence of events, and conclusion). 

The teacher gave a scaffolding: She provided 
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support at each stage, gradually reducing it as 

students gained confidence in reading and analyzing 

recount texts independently. Teachers used model 

texts to illustrate the typical structure and language 

of recounts. This helped students identify key 

components and patterns. The function of a recount 

text is to retell events or experiences that have 

occurred in the past. It aims to inform or entertain the 

reader by presenting a chronological sequence of 

events, often with a personal perspective or 

reflection.  

 Recount texts can be used to describe personal 

experiences, historical events, or significant 

incidents in detail, focusing on what happened, 

where, and when. Common examples include 

diaries, autobiographies, personal letters, or reports 

of events Abdullah et al. (2022); Kohnke, Jarvis, and 

Ting (2021); Liang and Lim (2020); Liu and Brown 

(2019); Nagy (2020); Unsworth and Mills (2020); 

Wang et al. (2021); Xia and Hafner (2021). 

 The language features of recount text. Recount 

texts describe events that have already happened, so 

verbs are often in the past tense (e.g., went, played, 

saw). 2). Chronological Order:  The events are 

presented in the order they occurred, often using 

time connectives (e.g., first, then, next, finally). 3. 

Action Verbs: These describe what happened (e.g., 

visited, walked, laughed). 4. Personal Pronouns: 

Depending on the type of recount, first-person 

pronouns (I, we) or third-person pronouns (he, she, 

they) are used. The generic structure of a recount text 

includes: Orientation: This part introduces the 

background information such as who was involved, 

what happened, where it took place, and when it 

happened. It sets the scene for the events that will 

follow. Events: This section presents a sequence of 

events in the order they occurred. The recount can 

contain one or more events, often written in a series 

of paragraphs. The events should be described 

logically and chronologically. Re-orientation 

(optional): This is a concluding section that provides 

a summary of the events or may express the writer's 

comments or reflections on the events described. 

Recount texts typically use past tense verbs and 

connectives (like "first," "next," "then," etc.) to show 

the sequence of events. 

This is the teacher’s recount text to be discussed 

together with the students. 

 

Fishing at Rawa Pening Lake 

Orientation 

I made the decision to visit Rawapening Lake with my friends, Doni and Raffi last Saturday. We had a 

plan two months prior, so it was a pleasant time to go fishing. Ambarawa city is a good option for natural 

attractions because it is a part of Semarang Regency. In this instance, Rawa Pening Lake is regarded as 

Indonesia's most well-known tourist destination. The lake is part of multiple regions, including Tuntang, 

Ambarawa, Banyubiru, and Bawen in Central Java.  

 

Events   

I got ready early in the morning and then went to the market with my companions to buy some shrimp 

to use as bait for fishing. We then proceeded to the lake to begin fishing. We rented a boat there so we 

could go fishing in the center of the lake. I waited for the fish to consume my bait after throwing my 

hook as far as I could. Finally, with thirty minutes remaining, a fish ate my bait. It was my first fish of 

a suitable size. On that day, we caught seven small fish and fifteen large fish. We were overjoyed. We 

cook the fish at home, and after that, I invite my friends over for a little celebration. However, we were 

unlucky because we came upon a beggar on the way home. He was an elderly, destitute beggar. 

 

Reorientation  

He received all of our fish, and we hope he will be pleased with them. He might be able to sell them at 

the market and earn enough cash to purchase some food.  

Observing. Using checklists and observation 

guidelines, the researcher and research collaborators 

recorded data while monitoring the teaching and 
learning of recount text. The research partner also 

watched how the students behaved while the 

researchers were treating them. In group work, each 

leader explains it to their peers. The teacher and 

students work together in this Joint Construction of 
the Text stage. They analyzed with the class to read 

and deconstruct another recount text collaboratively. 



Indonesian EFL Journal (IEFLJ)  p-ISSN 2252-7427, e-ISSN 2541-3635  

Volume 11, Issue 1, January 2025  https://journal.uniku.ac.id/index.php/IEFLJ/index 

45 

They also guided students in creating their own 

recount text as a group, reinforcing structure and 

language use.  

Reflecting. Cycle 1 treatment was examined and 

assessed by the investigator and associates. The 

post-test findings of the students were discussed. In 

the Independent Construction of the Text stage, 

students read and analyzed recount texts on their 

own. Encourage them to write their recounts, 

applying what they have learned. They continued to 

discover that students had difficulty reading of 

recount text. Their achievement was 75 according to 

the mean score. In the end, they agreed to carry out 

the following cycle to ensure that the students 

received good recount text outcomes.  

Cycle 2. Planning. Multimodal digital literacy 

and lesson plans created by the researchers were 

used in cycle 2. The subject of students’ mastery of 

reading comprehension in recount text, but in this 

cycle it focused on the generic structure and 

language features. They also created a checklist for 

observations and assessed the students. Every cycle, 

a full evaluation of the student’s cognitive, psycho-

motor, and affective domains was carried out using 

authentic assessment.   

Acting. The researchers and the English teacher 

continued to teach reading comprehension in recount 

text. The use of multimodal digital literacy and 

genre-based approaches were also integrated into the 

learning model. For the enrichment of the students, 

the researchers provided exercises from the Quizizz 

application to enhance their understanding of the 

concept. Students also were provided digital 

storytelling about Telomoyo Mountain. They tried to 

analyze the generic structure and language features.  

Observing. Students prepared to answer the 

exercise reading comprehension of recount text. The 

researchers assessed their post-test results. The 

collaborators observed students' responses to this 

learning paradigm. They also photographed the 

learning sessions.  

Reflecting. The final stage was to assess the 

results of the students’ post-test. Both researchers 

and collaborators discussed students' use of passive 

voice in the simple present test. They judged that 

students' performance had significantly improved. It 

meant the second cycle was successful. The mean 

score was 84.  

 

RESULTS AND DISCUSSION 

A pretest was administered to each participant. Its 

goal is to determine the students' past proficiency 

with reading comprehension of recount text. The 

pretest mean for the students was 69. It made sense 

because the majority of students were still having 

trouble grasping the concept of recount texts. 

Students continued to frequently language features 

in this genre. They were encouraged to master the 

past tense.  

 
 

Planning. Cycle 1 was initiated by the research 

collaborators and the teacher. All of the treatment 

materials, including the lesson plan, classroom 

observation checklists, pretest, and post-test, were 

developed during this phase. 
Acting. They administered the first treatment. 

According to the research, all activities could 

function smoothly. All of the students paid close 

attention as the teacher explained the learning 

materials. They didn't seem nervous. They were 

delighted because they watched the digital 

storytelling. They were also quite enthusiastic. The 

teacher also assessed by administering a post-test 

after providing treatment. The average post-test 
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score in Cycle 1 was 74. There was an improvement 

in students' reading comprehension of recount texts. 

However, the score can be improved beyond the 

results of the first cycle.  

Observing. The researchers looked at how 

engaged students were in following Cycle 1. They 

observed each student individually learning recount 

texts.  The students collaborated with their 

companions to answer the reading of the recount 

text. Following their preparation, participants were 

given a post-test.  

Reflecting. During this phase, the researcher 

assessed the outcomes of cycle 1 treatment. Despite 

the fact that they had already achieved the goal, their 

progress was accelerated to the highest level 

possible. Most students struggled to comprehend 

reading recount text. Recognizing the students' 

achievement, the researcher and collaborators 

agreed to continue with cycle 2.  

 

Analysis of the cycle 2 
Planning. During this step, the researchers 

developed multimodal digital literacy, lesson plans 

as learning scenarios, assessment forms, interview 

guidelines, and classroom observation guidelines.  

Acting. During this step, the researchers 

developed multimodal digital literacy, lesson plans 

as learning scenarios, assessment forms, interview 

guidelines, and classroom observation guidelines. 

The acting step involved treating students. The 

activities were essentially identical to the previous 

cycle. During this meeting, students also completed 

the reading comprehension of recount text exercises. 

Students collaborated with their peers in group 

projects. 

Observing. The research collaborators observed 

students as they learned to read of recount texts. 

Students appeared to do their best. They learned 

reading comprehension of recount texts by 

incorporating multimodal digital literacy and a 

genre-based approach. to ensure their knowledge of 

the concepts. Following that, they completed the 

post-test. The researchers scored and graded the 

students’ achievements. In each cycle, there was an 

achievement test for the students. Based on the 

results, students' performance in the second cycle 

indicated that they had enough mastery of reading 

recount texts. Students also responded adequately, 

and their vocabulary growth was enriched. The 

reading of recount texts achievement for cycle 2 was 

84 points higher than the passing grade. In addition 

to assessing cognitive and psycho-motor 

characteristics, the collaborators evaluated students' 

affective throughout learning participation.  

According to the observation sheet, all students 

were present (100%). Fifty-five (50%) actively 

asked questions. All students (100%) listened to the 

teacher’s explanation.  

100% of students were excited about using the 

learning medium. 100% of students take 

responsibility for group work. 100% of students 

participated enthusiastically to answer exercises of 

reading recount text. 3 students (10%) made noise in 

class. 

The examination was not only for students, but 

all of the researchers' treatments were evaluated 

from the student’s perspective. The study 

collaborators conducted interviews with students. 

The researchers excelled at motivating students to 

achieve, organizing class management, assigning 

tasks, facilitating group projects, providing feedback 

on students' questions, assessing students' 

achievement, providing evaluation, and encouraging 

students to present. 

Based on the results, the use of multimodal digital 

literacy using a combination of visual, auditory, and 

textual elements play a significant role in teaching 

reading comprehension of recount texts for several 

reasons: namely 1). Enhances Engagement: It means 

that visuals and audio can capture students' attention 

better than text alone, making the learning process 

more engaging and enjoyable. 2). Supports 

Understanding: Images or videos related to the 

recount text can help students visualize the events, 

which aids in comprehension, especially for learners 

who struggle with reading. 3). Caters to Different 

Learning Styles: Some students learn better through 

visual or auditory means. Multimodal media 

accommodates various learning preferences, 

ensuring more effective teaching. 4). 

Contextualization: Visual or audio elements provide 

context to the events described in the text, helping 

students connect abstract information to real-life 

scenarios. 5). Improves Vocabulary Retention: 

Seeing images or hearing words related to the text 

helps reinforce new vocabulary, especially for 

second-language learners. 6.) Encourages Critical 

Thinking: Students can compare and analyze 

different modes of information, fostering deeper 

comprehension and critical thinking skills. This 

results are also supported by Araneda and Fredes 

(2021); Liang and Lim (2020); Liu and Read (2020); 



Indonesian EFL Journal (IEFLJ)  p-ISSN 2252-7427, e-ISSN 2541-3635  

Volume 11, Issue 1, January 2025  https://journal.uniku.ac.id/index.php/IEFLJ/index 

47 

Nagy (2020); Reyes-Torres and Raga (2020); 

Unsworth and Mills (2020). 

By integrating multimodal digital literacy, 

teachers create a richer, more dynamic learning 

environment, enhancing students' understanding of 

recount texts. Meanwhile incorporating multimodal 

digital literacy and the Genre-Based Approach in 

teaching reading comprehension offers a dynamic 

way to enhance students' understanding and 

engagement, especially with recount texts. By 

blending these approaches, teachers can provide a 

richer, more interactive learning experience while 

ensuring that students understand both the structure 

and meaning of the genre. 

This study implemented several steps to integrate 

both approaches namely: 1). Building Knowledge of 

the Field (Context Setting) Multimodal integration, 

the teacher used images, videos, or audio clips 

related to the topic of the recount text to build 

background knowledge. Before reading a recount 

about a historical event, she showed a short 

documentary or relevant visuals. 2.) Modeling the 

Text (Exploring the Genre) Multimodal integration, 

the teacher presented a model recount text with 

multimodal elements (e.g., a text paired with visuals 

or an audio book version). The teacher created 

classroom activities by highlighting key genre 

features (orientation, sequence of events, 

reorientation) while showing how visual or audio 

elements support the text. 3). Joint Construction 

(Guided Practice) Multimodal integration: 

Collaboratively read and analyze a recount text using 

different modes (e.g., dissecting an infographic 

recount or analyzing a multimedia presentation). The 

teacher designed classroom activities by working 

together to create a digital recount story with images, 

text, and audio narration. 4). Independent 

Construction (Student Application) Multimodal 

integration: Encourage students to create their 

recount texts using multimodal tools (e.g., 

slideshows, video storytelling, or digital posters). 

The teacher arranged classroom activities by 

assigning projects where students use text, visuals, 

and audio to retell a personal or historical event 

(Abdullah et al.,2022 ; Araneda & Fredes, 2021; 

Kohnke et al., 2021; Liang & Lim, 2020; Lim, 2019; 

Reyes-Torres & Raga, 2020; Xia & Hafner, 2021). 

According to Kohnke et al. (2021); Liang and 

Lim (2020); Nagy (2020); Wu (2020); Xia and 

Hafner (2021) by combining both approaches, there 

are some benefits in the classroom environment. 

They can enhance engagement. Multimodal content 

makes learning more interactive and appealing. They 

have a deeper understanding. Students explore the 

structure of recount texts more thoroughly by 

engaging with different modes. Students will 

increase their critical thinking development. 

Analyzing various modes helps students critically 

evaluate how meaning is conveyed through text, 

images, and sound.  

This integrated approach ensures that students 

not only understand recount texts better but also 

become proficient in interpreting and creating 

multimodal content, equipping them for modern 

literacy challenges. As a learning approach, the 

genre-based approach also has strengths and 

weaknesses in teaching recount texts. Strengths:1). 

Improved understanding of structure, for example: 

when students read a recount text about a family 

vacation, they identify the orientation (who, where, 

when), the events (the activities they did day by day), 

and the reorientation (the conclusion or reflection). 

This helps them understand how to organize their 

recounts. This is in line with Hoe et al. (2019) 

Kaminski (2019); Kartika-Ningsih (2019), Lin et al. 

(2021); Liu & Chen (2022), Mohamed (2023).  2.) 

Contextual learning: example: A recount text about 

"My First Day at School" demonstrates how such 

stories function to share personal experiences, 

helping students relate to the text and its purpose. 3). 

Systematic approach: example: The teacher 

introduces the text step-by-step, asking students to 

analyze the orientation first, then move to the events, 

and finally the reorientation. This guides students to 

process the text in an organized manner. 4.) 

Enhanced writing skills: example: After reading a 

recount text, students are asked to write about their 

most memorable birthday. Using the structure, they 

learned, they create a clear, organized, and engaging 

narrative. 5). Relevance to real life: example: 

Students read a recount about a school trip to a 

museum and discuss their own experiences on 

similar trips, making the lesson personal and 

engaging. Weaknesses: 1). Limited focus on other 

skills: example: While analyzing the structure of a 

recount text, students may not focus on making 

inferences about the author's feelings or the deeper 

meaning of the events. 2). Time-consuming: 

example: Teaching a recount text about a sports day 

might take multiple sessions—one for orientation, 

one for events, and another for reorientation—

leaving less time to explore other text types or 
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reading skills.3). Overemphasis on Rules: example: 

Students may become overly concerned with 

identifying the exact stages (e.g., "Where is the 

orientation?") instead of enjoying the story or 

understanding the message. 4). Suitability for all 

learners: example: A student struggling with 

grammar may find it difficult to understand past 

tense usage in a recount text, hindering their overall 

comprehension and engagement. 5). Less exposure 

to diverse texts: example: Focusing only on recount 

texts might prevent students from exploring other 

genres, such as persuasive texts, narratives, or 

reports, which are equally important for developing 

comprehensive reading skills. These examples 

highlight how a genre-based approach can both 

support and limit students’ learning depending on 

the context and implementation.  

In this study classroom action research was used 

to address specific issues, such as low participation, 

behavioral challenges, or poor academic 

performance, through targeted interventions and 

data collection. Teachers usually often collaborate 

with colleagues during classroom action research 

projects, sharing insights and best practices. This 

teamwork fosters a culture of continuous 

improvement within the school. Findings from this 

research design can help refine curricula, ensuring 

they are more relevant and effective for students’ 

needs. Additionally, classroom action research 

enables teachers to take control of their professional 

practice, making data-driven decisions to enhance 

classroom experiences. Burns (2010); Efron and 

Ravid (2013); Mettetal (2001); Phillips and Car 

(2014); Somekh (2006). 

 Both the use of multimodal digital literacies and 

genre based approach and have clear benefits but 

require careful implementation to overcome these 

limitations. Teachers must balance them with 

consideration of students’ needs, technological 

resources, and cultural diversity to ensure effective 

learning outcome. However, teachers should 

implement some strategies for both approaches 

namely: 1) Giving regular feedback and reflection. 

They can encourage students to reflect on their 

learning process and provide regular, formative 

feedback to address challenges; 2) utilizing blend 

approaches. They should combine multimodal 

literacies with genre-based teaching to provide a 

balanced, engaging, and culturally responsive 

learning environment; 3) Conducting monitor and 

adapt. They continuously evaluate the effectiveness 

of tools, strategies, and adjust based on student 

progress and feedback. 

  By addressing these limitations through targeted 

strategies, teachers can ensure that both multimodal 

digital literacies and genre-based approaches are 

effectively implemented to enhance learning 

outcomes. 

  

CONCLUSION 

Using the genre-based approach and multimodal 

digital literacy in the classroom is a dynamic way to 

improve students' engagement and comprehension, 

particularly when it comes to recount texts. By 

combining these strategies, teachers may guarantee 

that students comprehend the genre's structure and 

purpose while offering a more engaging, dynamic 

learning environment. With the help of this 

integrated approach, students will be better prepared 

for the literacy difficulties of the current world by 

improving their comprehension of recount texts as 

well as their ability to comprehend and produce 

multimodal information. In the meantime, this 

study's selection of classroom action research forces 

teachers to participate in reflective practice, which 

fosters ongoing education and career advancement. 

It helps them comprehend their instruction and how 

it affects the students on a deeper level. Additionally, 

it is an effective tool for encouraging a reflective, 

evidence-based approach to teaching and learning.  

 

ACKNOWLEDGMENT 

We are deeply indebted to our colleagues and friends 

of the English Education Department and the school 

whose constant support, understanding, and 

encouragement motivated us to persevere in this 

journey. This manuscript would not have been 

possible without their support. Thank you all for 

your feedback and contributions.  

 

REFERENCES 
Abdullah, F., Hidayati, A.N., Andriani, A., Silvani, D., 

Ruslan, Tandiana, S.T., & Lisnawati, N. (2022). 

Fostering students’ multimodal communicative 

competence through genre-based multimodal text 

analysis. Studies in English Language and 

Education, 9(2), 632–650. 

https://doi.org/https://doi.org/10.24815/siele.v9i2.

23440 

Ahmed, O. (2020). Using strategic reading techniques for 

improving EFL reading skills. Arab World English 

Journal (AWEJ), 11(2), 311–322. 

https://doi.org/https://dx.doi.org/10.24093/awej/v



Indonesian EFL Journal (IEFLJ)  p-ISSN 2252-7427, e-ISSN 2541-3635  

Volume 11, Issue 1, January 2025  https://journal.uniku.ac.id/index.php/IEFLJ/index 

49 

ol11no2.22 

Araneda, C.L.M., & Fredes, B. . (2021). Incidence of 

multimodality and genre-based pedagogy on 

second grade students’ writing of descriptive 

reports. Ikala, 26(1), 19–39. 

https://doi.org/https://doi.org/10.17533/udea.ikala

.v26n01a04 

Burns, A. (2010). Doing action research in english 

language teaching a guide for practitioners. 

Routledge. 

Creswell, J.W. & Timothy, C. (2019). Educational 

research: Planning, conducting, and evaluating 

quantitative and qualitative research. Pearson 

Education, Inc. 

Creswell, J. W. (2014). Research design: qualitative, 

quantitative, and mixed methods approaches (4th 

ed.). SAGE. 

Dao, P. (2019). Effects of task goal orientation on learner 

engagement in task performance. International 

Review of Applied Linguistics in Language 

Teaching, 59(1), 315–334. 

https://doi.org/https://doi.org/10.1515/iral-2018-

0188 

Edo Marza, N., & Fortanet Gomez, I. (2022). New genres 

and new approaches: teaching and assessing 

product pitches from a multimodal perspective in 

the ESP classroom. Porta Linguarum: An 

International Journal of Foreign Language 

Teaching and Learning, 38(2), 65–81. 

https://doi.org/https://doi.org/10.30827/portalin.vi

38.21621 

Efron, S.E., Ravid, R. (2013). Action research in 

education. a practical guide. The Guilford Press. 

Fedorenko, S., Voloshchuk, I., Sharanova, Y., Glinka, N., 

& Zhurba, K. (2021). Multimodality and digital 

narrative in teaching a foreign language. Arab 

World English Journal (AWEJ), Special Issue on 

CALL, 7(13), 178–189. 

https://doi.org/https://dx.doi.org/10.24093/awej/c

all7.13 

Firmansyah, B. (2021). The effectiveness of multimodal 

approaches in learning. EDUTEC: Journal of 

Education and Technology, 4(3), 469–479. 

https://doi.org/https://doi.org/10.29062/edu.v413.

194 

Garcia-Pinar, A. (2019). The influence of TED talks on 

ESP undergraduate students’ l2 motivational self 

system in the speaking skill: A mixed method 

study. ESP Today, 7(2), 231–253. 

https://doi.org/https://doi.org/10.18485/esptoday.

2019.7.2.6 

Hellwig, A. F. J. (2022). Multimodal, Digital artefacts as 

learning tools in a University subject-specific 

english language course. International Journal of 

TESOL Studies, 4(2), 24–38. 

https://doi.org/https://doi.org/10.46451/ijts.2022.0

2.03 

Henry, A., & Thorsen, C. (2020). Disaffection and agentic 

engagement: “Redesigning” activities to enable 

authentic self-expression. Language Teaching 

Research, 24(4), 456–475. 

https://doi.org/https://doi.org/10.1177/136216881

87995976 

Hira, A., & Anderson, E. (2021). Motivating online 

learning through project-based learning during the 

2020 covid-19 pandemic. IAFOR Journal of 

Education, 9(2), 92–109. 

https://doi.org/https://doi.org/10.22492/ije.9.2.06 

Hiver, P., Al-Hoorie, A.H., Vitta, J.P., & Wu, J. (2021). 

Engagement in language learning: A systematic 

review of 20 years of research methods and 

definitions. Language Teaching Research, 28(1), 

201–230. 

https://doi.org/https://doi.org/10.1177/136216882

11001289 

Hoe, L.S., Chuan, T.C, H., & Jiea, P. . (2019). Enhancing 

student competencies through digital video 

production: A project-based learning framework. 

Journal of Business and Social Review in 

Emerging Economies., 5(1), 51–62. 

https://doi.org/https://doi.org/10.26710/jbsee.v5i1

.508 

Jiang, L., & Gao, J. (2020). Fostering EFL learners’ 

digital empathy through multimodal composing. 

RELC Journal, SAGE, 51(1), 70–85. 

https://doi.org/https://doi.org/10.1177/003368821

9898565 

Kaminski, A. (2019). Young learners’ engagement with 

multimodal text. ELT Journal, 73(2), 175–185. 

https://doi.org/https://doi.org/10.1093/elt/cc060 

Kartika-Ningsih, H., & G. (2019). Recontextualisation of 

genre-based pedagogy: the case of Indonesian EFL 

classroom. IJAL: Indonesian Journal of Applied 

Linguistics, 9(2), 335–347. 

https://doi.org/https://doi.org/10.17509/ijal.v9i2.2

0231 

Khoiriyah, K., Ilmi, A. F. (2023). Multimodal digital 

extensive reading program: A reflection on literacy 

movement in Madrasah and Pesantren. Journal on 

English as a Foreign Language, 13(1), 265–288. 

https://doi.org/10.23971/jefl.v13i1.6059 

Kim, Y., & Belcher, D. (2020). Multimodal composing 

and traditional essay: Linguistic performance and 

learner perceptions. RELC Journal, Sage, 51(1), 

86–100. 

https://doi.org/https://doi.org/10.1177/003368822

0906943 

Kohnke, L., M.A., Jarvis, A.T., & Ting, W. C. (2021). 

Digital multimodal composing as authentic 

assessment in displine specific english courses: 

insight from ESP learners. TESOL Journal, 12(1), 

1–15. 



Siti Mariam, Catur Kepirianto, Sayyidatul Fadlilah, & Awwalia Fitrotin Izza 

Enhancing students’ reading comprehension of recount text with multimodal digital literacy 

50 

https://doi.org/https://doi.org/10.1002/tesj.600 

Krismadayanti, A., & Zainil, Y. (2022). The level of 

students’ reading comprehension analyzed by 

using Barett taxonomy. Journal of Cultura and 

Lingua, 3(1), 39–48. 

https://doi.org/https://doi.org/10.37301/culingua.v

3i1.110 

Kristina, D. (2019). Maximizing multimodal literacies for 

listening and pronunciation purposes using 

youtube resources. LINGUA: Jurnal Bahasa Dan 

Sastra, 19(2), 97–101. 

https://ejournal.unsri.acc.id/index.php/lingua/artic

le/view/11082 

Lawrence, W.J., & M. (2020). Multimodal assessments: 

affording children labelled “at- risk” expressive 

and receptive opportunities in the area of literacy. 

Language and Education Journal, 34(2), 135–152. 

https://doi.org/https://doi.org/10.1080/09500782.2

020.1724140 

Lee, J.S., & Sylven, L. K. (2021). The role of informal 

digital learning of english in Korean and Swedish 

EFL learners’ communication behaviour. British 

Journal of Education Technology, 52(3), 1279–

1296. 

https://doi.org/https://doi.org/10.1111/bjet.13082 

Lee, J.S., Xie, Q., & Lee, K. (2021). Informal digital 

learning of english and L2 willingness to 

communicate: Role of emotions, gender, and 

educational stage. Journal of Multilingual and 

Multicultural Development, 45(2), 596–612. 

https://doi.org/https://doi.org/10.1080/01434632.2

021.1918699 

Lee, J. S. (n.d.). EFL students’ views of willingness to 

communicate in the extramural digital contex. 

Computer Assisted Language Learning, 32(7), 

692–712. 

https://doi.org/https://doi.org/10.1080/09588221.2

018.1535509 

Liang, W.J., & Lim, F. V. (2020). A pedagogical 

framework for digital multimodal composing in 

the english language classroom. Innovation in 

Language Learning and Teaching, 17(5), 1–15. 

https://doi.org/https://doi.org/10.1080/17501229.2

020.1800709 

Lim, V. (2019). Analysing the teachers’use of gestures in 

the classroom: A systematic functional multimodal 

discourse Analysis Approach. Social Semiotics, 

29(1), 83–111. 

https://doi.org/https://doi.org/10.1080/10350330.2

017.1412168 

Lin, V., Lin, Y-H., Hsieh, M-C., Liu, G-Z., Koong, H.-C. 

(2021). The design and evaluation of a multimodal 

ubiquitous learning application for EFL Writers. 

Digital Creativity Journal, 32(2), 79–98. 

https://doi.org/https://doi.org/10.1080/14626268.2

021.1885449 

Liu, C., & Chen, M. (2022). A genre- based approach in 

the secondary school english writing class: voices 

from student-teachers in the teaching practicum. 

Frontiers in Psychology, 13(3), 1–15. 

https://doi.org/https://doi.org/10.3389/fpsyg.2022.

992360 

Liu, X., & Brown, G. T. L. (2019). Investigating students’ 

perceived cognitive needs in university academic 

reading: A latent variable approach. Journal of 

Research in Reading, 42(2), 411–431. 

https://doi.org/https://doi.org/10.1111/1467-

9817.12275 

Liu, X., & Read, J. (2020). General skill needs and 

challenges in university academic reading: voices 

from undergraduates and language teachers. 

Journal of College Reading and Learning, 50(2), 

70–93. 

https://doi.org/https:doi.org/10.1080/10790195.20

20.1734885 

Megawati, N.M.S., & Utami, I. G. A. L. (2020). English 

learning with powtoon animation video. Journal of 

Education Technology, 4(2), 110–119. 

https://doi.org/https://doi.org/10.23887/jet.v4i2.25

096 

Mettetal, G. (2001). The what, why and how of classroom 

action research. Journal of the Scholarship of 

Teaching and Learning, 2(1). 

Mezhuyev, V., Al-Emran, M., Ismail, M.A., Benedicenti, 

L., & Chandran, D. A. (2019). The acceptance of 

search-based software engineering techniques: an 

empirical evaluation using the technology 

acceptance model. IEEE Access, 7(1), 101073–

101085. 

https://doi.org/10.1109/ACCESS.2019.2917913 

Miles, M.B., Huberman,A.M &Saldana, J. (2014). 

Qualiatative data analysis: A method source book. 

SAGE Publications. 

Mohamed, A. M. (2023). Investigating the benefits of 

multimodal project-based learning in teaching 

english to international students. International 

Journal of Educational Innovation and Research., 

2(2), 114–129. 

https://doi.org/https://doi.org/10.31949/ijeir.v2i2.

5085 

Nagy, N. (2020). Multimodal literacy development in a 

higher education english studies classroom. 

Journal of Visual Literacy, 39(3–4), 167–184. 

https://doi.org/https://doi.org/10.1080/1051144X.

2020.1826218 

Pham, Q.N., & M. L. (2022). Digital multimodal 

composing using visme: EFL students’ 

perspective. The Asia Pacific Education Research, 

Regular Article, 32(2), 695–706. 

https://doi.org/https://doi.org/10.1007/s40229-

022-00687 

Phillips, D.K., Car, K. (2014). Becoming a teacher 



Indonesian EFL Journal (IEFLJ)  p-ISSN 2252-7427, e-ISSN 2541-3635  

Volume 11, Issue 1, January 2025  https://journal.uniku.ac.id/index.php/IEFLJ/index 

51 

through action research. Process, context, and 

self-study. Routledge. 

Querol-Julian, M. (2023). Multimodal interaction in 

english-medium instruction: How does a lecturer 

promote and enhance students’ participation in a 

live online lecture? Journal of English for 

Academic Purposes, 6(1), 1–17. 

https://doi.org/https://doi.org/10.1016/j.jeap.2022.

101207 

Reyes-Torres, A., & Raga, M. (2020). A multimodal 

approach to foster the multiliteracies pedagogy in 

the teaching of EFl through picturebooks: The 

Snow Lian. Atlantis, 42(1), 94–119. 

https://doi.org/https://doi.org/10.28914/Atlantis-

2020-42.1.06 

Ross, J., Curwood, J.S., & Bell, A. (2020). A multimodal 

assessment framework for higher education. 

International Journal of E-Learning and Digital 

Media, 17(4), 290–306. 

https://doi.org/https://doi.org/10.1177/204275302

0927201 

Sari, N., Mirizon, S., Inderawati, R. (2021). Developing 

learning media of recount texts for vocational high 

school students. English Review, Journal of 

English Education, 9(2), 263–276. 

https://doi.org/https://doi.org/10.25134/erjee.v9i2.

4351 

Somekh, B. (2006). Action research: a methodology for 

change and development. Open University Press, 

McGraw-Hill Education. 

Tracy, S. (2013). Qualitative research method: collecting 

evidence, crafting analysis, communicating 

impact. Wiley-Blackwell. 

Uday, Y. (2022). Effectiveness of genre-based approach 

on enhancing creative writing skills in english 

among secondary school students. International 

Journal of Research Publication and Reviews, 

3(6), 3793–3797. 

https://doi.org/https://doi.org/10.55248/gengpi.20

22.3.6.46 

Unsworth, L., & Mills, K. A. (2020). English language 

teaching of attitude and emotion in digital 

multimodal composition. Journal of Second 

Language Writing, 47(7), 100712–100724. 

https://doi.org/https://doi.org/10.1016/j.jslw.2020.

100712 

Wang, L., Liang, L., Liu, Z., Yuan, K., Ju, J., Bian, Y. 

(2021). The developmental process of peer support 

networks: The role of friendship. Front. 

Psychology, 12. 

https://doi.org/https://doi.org/10.3389/fpsyg.2021.

615148 

Wu, S. (2020). Multimodal approach to teaching english 

in higher education. Journal of Contemporary 

Educational Research, 4(7), 7–10. 

https://doi.org/https://doi.org/10.1002/978111942

1702.ch11 

Xia, S.A., & Hafner, C. A. (2021). Engaging the online 

audience in the digital era: A multimodal analysis 

of engagement strategies in TED talk videos. 

Iberica, 42(2), 33–58. 

https://doi.org/https://doi.org/10.17398/2340-

2784.42.33 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Siti Mariam, Catur Kepirianto, Sayyidatul Fadlilah, & Awwalia Fitrotin Izza 

Enhancing students’ reading comprehension of recount text with multimodal digital literacy 

52 

 

 

 

 

 

 

 

 

 

 

 

 


	This study employed a qualitative method in accordance with Creswell & Timothy, (2019); Creswell, (2014); Miles et al. (2014); Tracy (2013). The research design was classroom action research which applied two cycles. Every cycle consists of planning, ...
	The choice of research design is based on the purposes of classroom action research, namely 1). It can improve teaching practices. Teachers can identify problems or challenges in their classrooms and develop strategies to address them, enhancing the e...
	Figure 1. Model of classroom action research
	The teacher played digital storytelling about a famous tourism object namely Rawapening Lake. Then she provided a text about someone’s experiences when he went there. Students are guided through the stages and features of recount texts (e.g., orientat...
	RESULTS AND DISCUSSION
	A pretest was administered to each participant. Its goal is to determine the students' past proficiency with reading comprehension of recount text. The pretest mean for the students was 69. It made sense because the majority of students were still hav...
	In this study classroom action research was used to address specific issues, such as low participation, behavioral challenges, or poor academic performance, through targeted interventions and data collection. Teachers usually often collaborate with co...
	Both the use of multimodal digital literacies and genre based approach and have clear benefits but require careful implementation to overcome these limitations. Teachers must balance them with consideration of students’ needs, technological resources...
	By addressing these limitations through targeted strategies, teachers can ensure that both multimodal digital literacies and genre-based approaches are effectively implemented to enhance learning outcomes.

