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Abstract: Listening is essential not only for successful communication of various kinds but also foreffective language acquisition (Rivers, 1981; Wang, 2012). Unfortunately, in spite of its significance,listening instruction and relevant research has been downplayed because of difficulty of teachinglistening and a wrong belief that listening competence can be acquired simply through exposure (Ren,2011; Field, 2008). The limited research into the instruction has revealed that listening instructionfollows the comprehension approach (CA) which reduces listening teaching to listening testing
（Brown, 1990, Vandergrift & Goh, 2012. As a result, listening leaners often fail to receive instructionon how to listen and gradually lose their motivation for listening learning. The study aims to changethis situation by using Ted-based materials for listening instruction. Via both quantitative andqualitative analysis of the data collected, the study shows that Ted-based listening instruction helpsstudents’ all-around development in terms of language proficiency, critical thinking (CT), worldknowledge and affects though improvement are desired in choice of text in terms of right difficulty,length and speaker features.
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INTRODUCTIONThe study partly arises out of theresearcher’s own discontent, as an instructor,with the existing widespread CA to listeninginstruction favoring simply informative genreof text and demanding lower cognitive skillssuch as memorizing and superficialunderstanding in answering multiple-choicesquestions. Teaching on materials of this sort,the teacher is actually working as a humanmachine player: play and check, turninglistening learning into listening testing andmaking the learning process boring. Toexpand traditional content of listeningprograms, Field (2008) proposed that (1) weshould introduce greater variety in the typesof input offered to the L2 listener; (2) weshould match the type of listening required ofthe listener in real communication.Development of Ted-based listeningmaterials is a response to the proposals,especially in the context of listening class forEnglish majors in their second year oflistening. The ted-based material is

developed using the Text-Driven Approach(Tomlinson, 2003), which emphasized theimportance of selecting relevant, meaningfuland engaging texts to begin with and thendeveloping engaging pre, while-andpost-reading (or listening) stages.Ted speech is chosen as the spoken textfor listening because of its two merits asbelow.
It represents a new popular listening event
among university students.In addition to traditional listening eventssuch as phone conversations, announcementinstruction, News headlines News itemsDocumentaries Interviews, English lessonsLectures, the popularity of Ted across theworld has made it an important listeningevent or encounter among universitystudents. What is more, it has become animportant source of knowledge and ideas foruniversity students in China. If the listeningteaching is to mirror the real world listeningsituation, Ted speech can’t be ignored.
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It represents a “super-rich” text for listening
instruction.Each text genre has its distinctivefunction. TV ads are intended to bepersuasive; English lessons Lecturesinstructional; News headlines, News itemsand Documentaries informative; Dramaexcerpts and Film clips entertaining. We’dlike to call Ted super-rich text because, inaddition to being persuasive, instructional,informative and entertaining, it can also beinspiring and impressive, carrying importanteducational value in terms of both languageand content. Choosing Ted as the spoken textfor listening instruction respond quite well tothe listening instruction philosophy: we arenot only learn to listen but also listen to learn(Liu & Miao, 2012; Rost, 2005): to enrich ourmind and expand our world knowledge.In this study, the students have beenoffered 26 ted speeches on different topicsand of varying lengths from 5 minutes to15minutes accompanied by differentlistening tasks over one year. The speecheshave been chosen in the very beginning bythe teacher with special attention given tostudents’ interests, relevance to students’ life,inspiring ideas for students. As the class goeson, choice of speeches also takes intoconsideration of students’ feedback. In thesecond semester, based on students’suggestions, speeches are grouped underthree topics: language, economics andtechnology (for details, see appendix 2). Also,materials not only refer to text but also to thetask and activities developed around it
（Brown，1995；Mishan，2005）. To givea full play to the pedagogical value of thespeech, a series of tasks has been designedfor each speech (for details, see appendix 3).This study focuses on three researchquestions:1. How do students like Ted-based ListeningInstruction?2. What do students like about Ted-basedListening Instruction?3. What do students dislike about Ted-basedListening Instruction?

METHOD
Participants38 Students of English majors (hereafterreferred to as S1-S38 when quoted) haveparticipated in the instruction and study.They are from English Department, School ofForeign Studies, Central University of Financeand Economics. They are in their second yearof university study, having taking one year oflistening course offered by another teacher.According to the students and the teacher,the materials used for the first yea is basedon VOA and BBC news, with the firstsemester mainly on special English andsecond semester on Standard English. Theteacher is an excellent teacher. The studentshave one-year experience of good listeninginstruction based on News and they will beexposed mainly to Ted as listening material intheir second year.
Data collection instrument
Ted speech attitude questionnaireIn order to understand students’ generalattitude toward Ted-based listeninginstruction, students are asked to fill in asimple questionnaire (see appendix 1). Thestudents are encouraged to give their trueattitude and told that the results will be usedonly for research purpose and improvementof the listening course.
Student course feedback (report)In order to understand what students likeand dislike about Ted-based listeninginstruction, students are asked to write areport of around 500 hundred words on howthey like Ted based listening instruction andthe reasons behind their perception. Therequirement is to be both thinking andhonest. Unexpectedly, the students seem tohavemuch to say about Ted-based listeninginstruction. The reports range from at least2000 words to 20000 words. The Studentshave explicitly stated the value of thematerial for various aspects of their Englishlearning and many offered to compare Ted aslistening materials with conventionallistening materials such as BBC and VOA,offering rich insights into value of Ted aslistening materials.
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Electronic portfolioFor each speech, students need tocomplete a series of tasks in an electronicportfolio, where there is a self-reflection partin which students are encouraged to writetheir ideas about listening learning andinstruction. This part is expected to offercomplementary information to what havebeen collected through the report andquestionnaire.
Data analysisThe collected data is analyzed bothquantitatively and qualitatively. A qualitativeanalysis is used to find out how students like

Ted-based listening instruction in generalwhile a qualitative method used to categorizestudents’ ideas about the pros and cons ofusing Ted-based materials for listeninginstruction.
FINDINGS AND DISCUSSION
How do students like Ted-based listening
instruction?According to the results of student survey,a large majority of the students (60%) likeTed as materials for listening instruction.There are 2 students who like it very muchand one confesses dislike for it.

A: Like very much B: Like it C: Just so so D: Don’t like it E: Don’t it like very much2 21 14 1 05% 55% 36.% 4% 0%A closer examination of there reportsproduces several revealing points regardingthe likes and dislikes. Of those who like it,one student explains “like” as her top ratingfor learning material:As a matter of fact, I like Ted as learningmaterial very much. I didn’t pick “like it verymuch” because I don’t thing there is anythingassociated with learning that can be to muchliking of students. Anyway, learning is never arelaxing activity where there is alwayssomething you have to do. However, havingbeen exposed to so many listening materials,Ted is my second favorite, only next to TVseries. (S15).From this comment, we can see that Tedis pleasing as compared with manyconventional listening materials. Of thosewho pick “just so-so”, one student shows thatattitude toward Ted as listening material is adynamic process:My choice is C: just so-so. Don’t panic at mychoice. If I were asked to choose last semester, Iwould pick “don’t like it very much”; If asked inthe first half of these semester, I would pick“don’t like it”. You see my feeling for it keepschanging in the process of learning. In the verybeginning, listening to Ted brings me greattrouble and now I can feel the sense ofachievement in listening process. I think I havemade great progress in my listening. Still, Ididn’t pick up “like it” for I have experienceddifficult times with listening for the past yearand Ted is too challenging to my brain and thetopics chosen for class may not interest me.

After class, I can find Ted that interests me.(S26)From this comment, we can also see thatalthough Ted may not bring positive feelingsto students, students grow on it. This is alsotrue of the student who does not like Ted aslistening materials.Ted involves different speakers with differentstyles of speaking and inspiring ideas. Itactually has expanded my horizon andstimulates my thinking. But I don’t’ like it aslistening material because it is too difficult forme and undermines my confidence forlistening. Though Mr. Huang’s suggestion andencouragement lessen the mental challenge, Istill like to compare Ted as a treasure put inwrong place. It can be used when we havegreater listening proficiency. (S18)Generally speaking, more students likeTed as listening material. There are also 24students who, without the demand of teacher,offer to compare Ted with VOA and BBC news.And they all prefer Ted to VOA and BBC asmaterials for listening instruction.
What do students like about Ted-based
listening instructionAfter a careful examination of thequalitative data collected, four things havebeen identified that account for studentspositive attitude toward Ted-based listeninginstruction.
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Improvement of comprehensive language
abilityTed-based materials are felt to have apositive impact on general languageproficiency including listening, speaking,reading and writing:Ted is more authentic material. It is about newsideas expressed in native ways. The materials arenot textbooks that are filtered in grammar andcontent and are not necessarily spoken instandard accents. This more authentic and morediverse contents are more conducive to ourlistening improvement. (S4)Speaking is improved via taking the goodlanguage in the speech and use it in our oralcommunication and another great merit ofted-based listening materials is that publicspeech skills are developed implicitly. In thissemester, there is a speech task in basic Englishclass and what I have learnt from listening to Tedhelps a lot with that. (S8)Summary task trains my ability to grasp mainidea and structure of texts. Thank to this training,I have developed the habits of focusing on themain idea and structure when reading Englisharticles, which turns to help me also in mywriting. (S17)In writing summary after listening, my writingskills and summarizing skills are developed.There are many beautiful sentences in Ted thatare often brought to our attention by the teacherand then help me a lot with my writing. (S31)It has been argued that the developmentof listening can benefit other language skills(Dunkel, 1991; Rost, 2005; Vandegrift, 2007).This study supports the argument byrevealing that listening is capable of doingthat with right materials developed forlistening instruction. Academically,Ted-based materials seems to have given afull play to the potential of Integrated-Skillsapproach to language teaching whichadvocates the idea that four language skillsshould be taught and learnt together tosupport each other (McDonough and Shaw,1993).
Enhancement of CT ability.Thanks to Ted-based materials, moststudents feel that they have improved theirCT ability in listening class.

I feel I have made progress in listening afterlong-term efforts. As listening to Ted, I am led tofigure out whether the speaker’s main idea issupported by his arguments or if there is anyflaw with his proposal or research method. I feelmy critical thinking ability has been well-trainedin interaction with Ted based materials. (S13)As compared with the pure news materials in thefirst year, the ted-based listening materials overthe past two semesters allow to me to listeningwhile thinking. (S7)CT ability is a universally agreed goal forhigher education (Huang, 2010) and itsabsence in English major program has beenlong documented and regarded as thebottleneck restraining development ofEnglish major program (Huang 1998 & 2010).It is suggested that cultivation of CT abilityshould be instilled into instruction of eachcourse for English majors (Sun, 2011). Butthe studies of CT ability development areusually carried out in the reading, writingand speaking course. Few efforts have beenmade to cultivate CT ability in listeninginstruction. This study suggests that it ispossible to develop CT ability in listeninginstruction if right materials are used.
Expansion of horizonAnother merit of Ted-based listeningmaterial is that it has opened a window to amore diverse world to the students andbroadened their horizon.I’ve learnt from the speech “filter bubble”that human beings are easily confined to ourfamiliar domain and ignore what is beyond.There are three things in this world: what weknow; what don’t know and what we don’tknowwe don’t know. Ted-based listeningmaterials is a great source of knowledge,letting us knowwhat we didn’t know.（S3）Ted is a very efficient way to expand horizonand knowledge base. It offers an almostunlimited stage for speeches on language,engineering, economy and ecology, cateringfor our thirsty for knowledge in differentareas. What is more important, it allows us toget what is at the edge in shortest time andtherefore it is very “cost-effective”. (S31)Listening is an important skill because itis a great source of our knowledge andlearning (Liu & Miao, 2011). The ultimate
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Pros and Cons of Ted-Based Listening Instruction for English Majors in China: Students’ Insightsgoal of listening instruction is to preparestudents so that they can listen to knowmoreabout the world or to listen to learn. And thatgives a lasting motivation to learn. Only whenstudents feel that the learning of listeninghelps them learn about the world can theysustain their motivation to keep learning tolisten. Some students have reported that theyhave developed the habit of listening to Tedand decided to the listen to Ted when thelistening course is over. What is more, theworld knowledge acquired can in turn helplistening comprehension. Listening studieshave found that listening is not a passive skillbut an active process where listeners buildmeaning by combing what is in his mind andwhat is coming to his mind. World knowledgehas been recognized as an important elementin attaining comprehension. Simply speaking,absorption of world knowledge itself isimportant for English majors and can in turncontribute to listening comprehension byfacilitating top-down processing for listening.
Affective (emotional)
engagement/transformationAs Ted is not only informative but also aimedat spreading novel ideas and inspiring changes,student are found to have put their emotionsinto the process of listening andmodifiedtheir values and attitudes toward this world.I am listening to the Ted speeches with a kind ofrespect. The speakers are from different fieldsand they share a common purpose of making theworld a better place. Take for example thespeeches for this semester I am deeplyimpressed and inspired by the speeches abouttechnology, such as the one about inventions inAfrica and the one about drone. What moves meis not only the technology itself but more aboutthe care for humans instilled in it (S37).I still remember the speech “Don’t’ insist onEnglish” by an English teacher. She is an Englishteacher and don’t’ have worry about thedisadvantages brought about by insisting onEnglish. However, she brings about the issue,which is, in my eyes, worth applauds. It remindsme that what really changes an underdevelopedcounties may not be the citizens from thecountry but the people from “imperialistcountries” they hate. (S17)Effective emotional engagement hasbeen one of the standards by which language

learning materials are evaluated (Tomlinson,B & Masuhara, 2011; Harwood, 2010) Ascompared to informative news, academiclecture as well as test materials, Ted is farmore likely to engage students emotions withits diverse topics, stories and insights. Afterall, to spread idea and inspire audience is thepurpose of Ted. In other words, Ted editorshave done the first selection for listeningteachers. What are listening teachers to do isto know about yours students’ needs andinterest and choose among the goodspeeches the ones that can best engage yourstudents in particular.
What do students dislike about Ted-based
listening instructionUsing the same analysis, we havesucceeded in identifying three things thatstudents don’t like about Ted-basedinstruction.
The difficulty of the materialsWhat students don’t like most about theted-based listening instruction is thedifficulty of Ted-based materials: it can be toodifficult and it has no progression ofdifficulty:It is really no easy job to handle the difficultyof Ted materials. Some speeches are quite forthe professionals, such as physics and biology.Though it can bring new knowledge andunderstanding in clear logic and structure, butthe specialized knowledge and strange wordsundermined the above-mentioned merits. Ifind my mind going black when listening tothis kind of speeches. But I can understand thechallenges faced by the teacher to findspeeches under clear topic category withappropriate difficulty for a semester or evenfor a year. (S4)One of the problems with Ted is that it doesnot go in a “step by step” way in terms ofdifficulty. The speeches are made by differentspeakers on different topics and therefore canhardly be arranged from easy to difficulty.When the difficulty fluctuates, it is hard for usto establish our confidence in our listeningimprovement. (S16)Step by step is an established principlefor material development. But it is becomingvery hard to realize for Ted. First, manyfactors contributes to the difficulty of a

38



Indonesian EFL Journal, Volume 1 (1) January 2015ISSN 2252-7427spoken text such as topic familiarity, genre,speech speed, accents, length (Liang 2010;Liu & Long, 2011). Difficulty also varies withlanguage proficiencies and students in thesame class are often found at quite varyinglistening levels. What is more, when choosingTed to be used as listening material, we alsoneed to consider its value in terms of its ideaand beauty of language. Given above, it isreally beyond teacher’s capacity to find Tedspeeches that meet above-mentionedexpectations and at the same time can bearranged in the order from easy to difficult.However, difficulty does affect muchstudents’ listening experience, especially interms of sense of achievement andconfidence. It is suggested that there arethree things that can be done to relieve theproblem. Firstly, Ted speeches could bearranged according to genre, from narrativethrough descriptive to argumentative forargumentative text is usually morechallenging while narrative; secondly,instructors could set different tasks andcriterion for task performance for speechesof different difficulties; thirdly, teachers canhelp students to develop tolerance fordifficulty. Once students succeeded inovercoming the discomfort experienced in thebeginning, theymight fall in lovewith it andbenefit from it just as the experience ofStudent 26 shows.
Diverse pronunciations of the speakerThere are totally 21 students whomentioned the pronunciation of the speakers.Ten of them approve the diversity ofpronunciations, thinking that is how Englishis used in real world and good forimprovement of listening ability. One studentbelieves that they need to get used to thechallenges brought by non-standardpronunciation. 3 students point it out as aproblemwith no further explanations. 7students think the pronunciation preventsthem from appreciating the speeches andtherefore have negative impact on theirlistening experiences and listeningmotivation.Diverse pronunciation and accents are important.But for training of listening skills, the materials

of standard pronunciation are better. (S32)Accents determined to a large extent my likenessfor a specific speech. And my likeness determinesmy processing of the message conveyed thespeaker. (S22)If the listening instruction is intended toprepare students for possible listeningchallenges in real life, then diverse accentsseem a must for selection of speakers (Lynch,2014). However, the weird accents do havenegative impact on students’ motivation andlearning experiences. So what confronts thelistening instructor is not whether studentsneed to be taught about different speakercharacteristics but when and how. As forted-based listening materials is concerned,there are several questions needing furtherexploring: Is it really necessary to introducespeeches of various accents to student intheir second year? Should we avoid choosingTed of various accents while helping studentsgetting used to them via shorter or simplertext of other genres? If Ted speeches ofvarious accents have to be chosen, what canbe done to help student get familiar with theaccents while reducing the negative effect ontheir motivation to the minimum? These arethe questions worth further consideringwhen choosing Ted for listening instruction.
Length of the speechLength of speech is another aspect ofTed-based listening instruction that receivesmuch complaint from students.Time limit for a ted is 18 minutes. But it is toomuch for a listening course of which a sessionlast 50 minutes. What is more, how wonderfuldoes the speech need to be to keep our attentionfor so long? Listening to so long ted couldbecome a process of killing time. (S1)I really don’t think long speech is a good choiceas listening materials. 12 and 13 minutes is thelimit. It is very easy to get distracted in theprocess of listening to long speech. What is more,when we are listening to it, we are asked toextracting information, paying attention tostructure，which all adds to cognitive load oflistening process. If it happens to be a longspeech, it will be too much for me. (S7)It is true that to engage audience attention,ted speech has been limited to 18 minutes.However, these 18 minutes limit is for native
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Pros and Cons of Ted-Based Listening Instruction for English Majors in China: Students’ Insightsspeakers or proficient English speakers. It istoo long for language learners, especiallybeginners. According to students’ report, thenegative impact of lengthy Ted is mostly onstudents’ attention. In the standards formaterial development, length of text has notbeen stressed. This research shows that itshould be an important consideration fordevelopment of listening material at least. Asa matter of fact, length has been taken intoconsideration in choosing the Ted speech.Usually a speech over 15 minutes has beendeleted. However, selecting a speech requiresconsideration of multiple factors asmentioned before. Sometimes, length has tobe sacrificed at the expense of idea, languageand relevance to the unit topic. To solve thisdilemma, the instructors can divide thespeech into different logic parts and play tostudents part by part to reduce the highdemand for attention from students.
CONCLUSIONThe study represents an effort todevelop right materials for enhancing L2listening instruction. It has found thatTed-based material can be a good material tomediate listening class. It can facilitate thedevelopment of students’ comprehensiveEnglish ability, expansion of horizon,cultivation of CT ability and emotionalengagement. However, developing newmaterial is no easy job. To improve the effectof Ted-based instruction, more efforts need tobe done to adjust the material difficulty,speech length and speaker characteristic.What is more, this study is a small-scale studyaiming at the course for second-year Englishmajors. In order to exploit the potential ofTed-based listening instruction, more studiesinvolving more students of different levelsand backgrounds will be needed.
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