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ABSTRACT 
 

The prototype curriculum is a curriculum that encourages learning according to students' abilities, provides 

space for character development and basic competencies. Teacher readiness has an important role in ensuring 

the implementation of the prototype curriculum. The purpose of this study was to determine the readiness of 

elementary school teachers to implement the prototype curriculum in Kuningan District. This research is 

included in the type of survey research with a quantitative descriptive approach. Techniques used to collect the 

data in this study were questionnaires and interviews. Data analysis techniques for the data obtained from the 

questionnaire will be processing carried out in the following stages 1) editing, 2) scoring, 3) tabulation. The 

results showed in general percentage of readiness of elementary school teachers to implement the prototype 

curriculum in Kuningan District is 73.60%. That’s means overall percentage of readiness of elementary school 

teachers to implement the prototype curriculum in Kuningan District are in a good category. For each dimension 

obtained the percentage results on the emotive-attitudinal dimension for elementary school teachers specifically 

teaching grade I in Kuningan district is 95.20%, the percentage on the cognitive-readiness dimension is 71.29%, 

and the percentage on the behavioral readiness dimension is 78,56 %. 
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INTRODUCTION  
 

Quality education is the right of every citizen. This is because education can be a facility 

for national development in all fields (Asy'ari & Hamami, 2020). One of the efforts taken by 

the government to improve the quality of education is through curriculum development. This 

step was taken with the view that in the practice, the curriculum is always related to something 

that is used as a guideline in educational activities, including teaching and learning activities 

(Herlyana & Afriyansyah, 2019). This is not surprising because the curriculum is a description 

of the vision, mission, and goals of education (Bahri, 2011). Furthermore, the curriculum can 

be said to be the 

The essence of education lies in the cultivation of a fitting curriculum, thereby paving 

the way for the attainment of quality education (Oktaviani & Wulandari, 2019). In the practice, 

the success of the teaching and learning process can be realized by developing a good 

curriculum (Supriyoko, Nisa, & Uktolseja, 2022).  

On the implementation, developing curriculum can occur at any time according to the 

needs of the circumstances (Arifai, 2019). This occurs because the curriculum is dynamic 

toward change, so the curriculum is required to be flexible and futuristic. That means the 

curriculum must be able to adapt to the dynamics of change and be able to use a problem-

solving approach in anticipating change. Indonesia as a developing country cannot escape the 

dynamics of curriculum change. The curriculum in Indonesia has indeed undergone changes 

several times, namely in 1947, 1952, 1964, 1968, 1975, 1984, 1994, and 2004, 2006 to the 2013 

curriculum (Alhamuddin, 2014). The latest change in curriculum is the prototype curriculum.  

The prototype curriculum emerged after the results of the 2013 curriculum evaluation, 

firstly the components of the 2013 curriculum learning tools were too many, making it difficult 

for teachers to make plans. Second, detailed competency formulations are difficult for teachers 

to understand. Third, the strategies for outreach, training, and mentoring as well as monitoring 

the implementation of the 2013 curriculum have not been implemented optimally. Fourth, there 

are still many supervisors, principals, and teachers who lack understanding. Fifth, the ability 

and performance of teachers and improving the quality of education are not yet optimal because 

the strategies for outreach, training, and mentoring as well as monitoring the implementation 

of the 2013 curriculum are still not optimal (BPPP, 2021). This condition was further worsened 

when learning was changed to online due to the Coronavirus pandemic. Therefore, the 

prototype curriculum was developed as a competency-based curriculum that is used to support 

learning recovery by implementing project-based learning (Kemdikbud, 2022). The prototype 

curriculum is a curriculum that encourages learning according to student's abilities and provides 

a wider space for character development and basic competencies (BSKAP, 2021). In addition, 

according to the head of the Education Standards, Curriculum and Assessment Agency 

(BSKAP), the Prototype curriculum aims to provide a wider space for character development 

and basic student competencies, such as literacy and numeracy (Kemdikbud, 2021). 

Furthermore, the prototype curriculum has the following characteristics: 1) Project-based 

designed learning for the development of soft skills and character (faith, piety, and noble 

character; mutual cooperation; global diversity; independence; critical reasoning; creativity). 2) 

Focus on essential material so that there is sufficient time for in-depth learning of basic 

competencies such as literacy and numeracy. 3) The flexibility of the teacher to carry out 

learning according to students' abilities (teach at the right level) and make adjustments to the 

context and local content (Supangat, 2021). 
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The application of the prototype curriculum can be done in four stages based on capacity 

and determination of educational unit targets as follows: 1) Simple complexity stage, at this 

stage the educational unit will follow examples that have been provided or trained. 2) The basic 

complexity stage, at this stage the education unit makes modifications referring to examples 

provided or trained. 3) Medium complexity stage, at this stage the educational unit is  

Conducting development according to the context of the education unit by involving 

school residents and limited society. 4) The high complexity stage, at this stage the educational 

unit performs development according to the context of the education unit by involving the 

school community widely (Kemdikbud, 2021). Through the stages described, the education unit 

has three options for implementing the prototype curriculum in stages. The first option is 

training in the first year and implementation in the second year. The second option is first-year 

training and/or implementation with simple/basic complexity. The third option is first-year 

training and/or deployment with complexity currently. The choice is left directly to the 

education unit which will implement the prototype curriculum according to the ability of the 

education unit. Education unit readiness is related to teacher readiness because teachers play an 

important role in inculcating the knowledge, values, and skills needed for sustainability 

(Peedikayil, Vijayan, & Kaliappan, 2022).  

Teacher readiness has an important role in ensuring the implementation of the new 

curriculum, as well as in implementing the prototype curriculum. Teacher readiness is a 

situation that shows a sense of readiness both physically and mentally in the form of knowledge 

and skills possessed in carrying out their profession as a teacher to achieve the goals that have 

been set before (Hastutu, Arisanty, Mahya, Angriani, & Setiawan, 2021). Furthermore, teacher 

readiness can be in the form of capability and skills to effectively adapt to the changes and 

reshape the educational system (Ocampo & Solina, 2021). Readiness is an important issue, 

without readiness in carrying out the curriculum in accordance with the established rules, the 

learning objectives and the learning process will not be achieved according to the maximum 

target (Saepuloh, 2018). This is because each policy in the development curriculum has a direct 

impact on the main executors in the field, specifically teachers (Oktaviani & Wulandari, 2019).  

Readiness consist of three dimensions, 1) Emotive-Attitudinal Readiness: in emotive-

attitudinal consist of emotionally ready to assume responsibility, enthusiastic, willing to adapt 

to the sometimes ambiguous and open-ended nature of experiential learning, comfortable with 

self-direction and autonomy, appreciate the intrinsic value of learning, 2) Cognitive Readiness: 

cognitive readiness consist of possess the cognitive and critical thinking skills necessary to 

succeed, aware of their own strengths and limitations, readily make connections between 

classroom learning and “real world” applications, aware of their personal values and willing to 

disclose them in the process, able to integrate concepts and tools from various academic 

disciplines. 3) Behavioral Readiness, this dimension consist of willing to function in a 

partnership with their peers and facilitators, adept at organizing time demands to achieve goals 

(Maddox, Forte, & Boozer, 2000).  

Even though this prototype curriculum will be carried out in stages, teachers are still 

required to be ready, both cognitively, affectively, and psychomotor to carry out the policy. But 

in fact, it is not yet known how far the teacher's readiness is in implementing the prototype 

curriculum. Based on these conditions, it is necessary to conduct research on the readiness of 

Elementary School Teachers in implementing the Prototype Curriculum. This study aims to 

determine the readiness of elementary school teachers in implementing the prototype 

curriculum in the Kuningan District. 
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METHOD  

Research Design 

Research Design Research on the readiness of elementary school teachers in 

implementing the prototype curriculum in Kuningan District is included in the type of survey 

research with a quantitative descriptive approach. Survey is a study conducted to obtain data 

from certain natural (not artificial) places by distributing questionnaires, tests, and structured 

interviews, so they can be used to draw conclusions (Sugiyono, 2009). Survey research provides 

a quantitative or numeric description of trends, attitudes, or opinions of a population by 

studying a sample of that population (Creswell, 2014). 

 

Participant 

Participant The population for this study is elementary school teachers specifically 

teachers in grade 1 in Kuningan District with a total population of 807. For retrieval of data in 

this study using the internet using g-form. So according to Gay and Diehl (1992) for descriptive 

research the sample should be 10% of population (Hill, 1996). Therefore, the sample in this 

study was 82. The sampling technique used is random sampling. Interview aim to confirm and 

obtain in-depth data about the teacher readiness in implementing the prototype curriculum.  

 

Procedure 

Procedure The steps in this survey research follow according to Rea and Parker consist 

of ten steps as presented in Figure 1 (Sukmadinata, 2010) 

 

 
Figure 1. Survey Research Steps 

Instrument  

Techniques used to collect the data in this study were questionnaires and interviews. The 

questionnaires consist of 20 statements that consist of 3 dimensions with 12 indicators that 

presented in the table 1. Table 1. Indicator of teacher readiness 
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Table 1. Indicator of teacher readiness 

 

Dimensions Indicator of teacher readiness Statement Number 

Emotive-Attitudinal 

Readiness 

Emotionally ready to assume responsibility 1 

 Enthusiastic about learning 2 

 Willing to adapt to the sometimes ambiguous 

and open-ended nature of experiential learning 

3 

 Comfortable with self-direction and autonomy 4 

 Appreciate the intrinsic value of learning 19 

Cognitive Readiness Possess the cognitive and critical thinking skills 

necessary to succeed 

6, 7, 12,13,15,16 

 Aware of their own strengths and limitations 8 

 Readily make connections between classroom 

learning and “real world” applications 

9,11 

 Aware of their personal values and willing to 

disclose them in the process 

10,17 

 Able to integrate concepts and tools from 

various academic discipline 

14 

Behavioral Readiness Willing to function in a partnership with their 

peers and facilitators 

5,18 

 Adept at organizing time demands to achieve 

goals 

20 

 

The questionnaire is arranged according to teacher readiness theory, according to 

Maddox, Forte, & Boozer. The questionnaire has been validated by expert judgment using 

Aikens-V which gets a score of 0.825, where this score is in the range from 0 to 1.00, so the 

Aiken's V score in the validator table can be interpreted as a high enough coefficient for each 

indicator. Meanwhile, to calculate the reliability of the questionnaire using the alpha Cronbach's 

formula. The alpha cronbach score that obtained in this questionnaire is 0.829, so it can be said 

the questionnaire that was used is reliable or consistent. 

 

Data Analysis  

Data analysis techniques for the data obtained from the questionnaire will be processing 

carried out in the following stages:  

1. Editing  

Editing data means improving the quality of data and eliminating doubts. In other words, 

the data or information that has been collected in the list of statements in the questionnaire or 

even in the interview guide needs to be read again and corrected if it is seen that there are still 

things that are wrong or doubtful. The author must be able to ensure that the respondent has 

completely filled out all the statements in the questionnaire.  
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2. Scoring  

Scoring is an activity of giving a rate to respondents' answers by placing a number on 

each answer. The measurement will produce data in the form of a score. Measurement and data 

collection are done by giving a score to the respondent's answers on each item, then adding up 

all items. Scoring in this questionnaire according to Purwanto (2008) consists of four scores as 

follows: 

Table 2. Scoring in questionnaire 

Choice of answers Type 1 Choice of answers Type 2 Score 

Not Ready Don't Understand Score 1 

Less Prepared Less Understanding Score 2 

Ready Understand Score 3 

Very well prepared Strongly Understanding Score 4 

 

Furthermore, the percentage of the value of the respondents' answers is obtained through 

the formula: The Value Of The Answer Score∕ Expected Value x 100% Explanation of the 

formula above 

The value of the answer score is the result of the score of each classification of the 

respondent's answer. While expected value is the number of multiplications between the 

number of respondents and the number of question items with the highest score.  

3. Tabulation  

Tabulation is the last part of data processing. The purpose of tabulation is to enter data 

in a particular table and arrange the numbers and calculate them. The data that has been 

classified according to the group is then tabulated into a table. Furthermore, the results of the 

questionnaire data according to the criteria are calculated by weighting the value. While 

processing the data from the interviews were done by rewriting the results of the interviews 

based on the group of indicators. The data analysis technique used in this study is descriptive 

analysis. In this study, the analysis of quantitative data obtained from the answers to the 

questionnaire is done by separating the data into similar parts, as well as looking for the average 

value and percentage of the respondents' answers. The percentage results obtained are 

interpreted in qualitative sentences, as follows: 

 

Table 3. Qualitative Interpretation From The Percentages (Sugiyono, 2017) 

Percentages  Category 

85%-100%  Very Good 

69%-84%  Good 

53%-68%  Enough 

37%-52%  Less 

0%-36%  Very less 
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RESULTS AND DISCUSSION  

Results  
 

 

Respondents are elementary school teachers specifically teachers in grade I in Kuningan 

District, West Java. Of the 807 elementary school teachers who specifically teacher in grade I, 

there was 82 teachers were used as research subject respondents. If this sample is represented 

by the total population, then a percentage of 10% is obtained. This basically meets the 

requirements, because according to Gay and Diehl (1992) for descriptive research, the sample 

should be 10% of the population (Hill, 1996). So the percentage of 10% of the total population 

can be justified. The number of research subjects was carried out using random sampling where 

the number of respondents was taken randomly. So that every individual in the population has 

the same opportunity to be a research subject. Respondents in this study consisted of teachers 

who had status as civil servant teachers and non-civil servant teachers. Where based on the data 

obtained it is known that civil servant teachers are 59% and teachers with non-civil servant 

status are 41% which will be presented in Figure 2. 
 
 

     

 

Figure 2. Number Of Respondents Based On Employment Status 
 

 

Research on the readiness of elementary school teachers in implementing the prototype 

curriculum in Kuningan District was carried out using a closed questionnaire and obtained the 

following results 

 

Table 4. Percentages Of Readiness of Elementary School Teachers To Implement 

Curriculum Prototypes in Kuningan Distric 

 

Dimensions  Precentages  Categories 

Emotive-Attitudinal Readines  95,20 %  Very Good 

Cognitive Readiness  71,29 %  Good 

Behavioral Readiness  78,56 %  Good 

 

Based on table 4 above, the percentage results on the emotive-attitudinal dimension for 

elementary school teachers specifically teaching grade I in Kuningan District is 95.20%are in 

a very good category, the percentage on the cognitive-readiness dimension is 71.29% are in a 

good category, the percentage on the behavioral readiness dimension is 78,56 % are in a good 

category. Furthermore, the overall percentage of readiness of elementary school teachers to 
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implement the prototype curriculum in Kuningan District is 73.60%. That’s means overall 

percentage of readiness of elementary school teachers to implement the prototype curriculum 

in Kuningan District are in a good category.In addition, the results of the percentage level of 

readiness of elementary school teachers to implement the prototype curriculum in Kuningan 

District for each dimension will be presented as follows. 

 

Table 5. Percentages Of Dimension Emotive-Attitudinal Readines To Implement 

Curriculum Prototypes in Kuningan District 

 

Dimensions  Indicator of teacher readiness  Percentage  Category 

Emotive Attitudinal 

Readiness 

Emotionally ready to assume 

responsibility 

79,573 % Good 

 Enthusiastic about learning 75,61 % Good 

 Willing to adapt to the sometimes 

ambiguous and open-ended nature 

of experiential learning 

79,573 % Good 

 Comfortable with self-direction 

and autonomy 

78 % Good 

 Appreciate the intrinsic value of 

learning 

68,29 % Enough 

 

Table 6. Percentages Of Dimension Cognitive Readiness To Implement Curriculum 

Prototypes in Kuningan District 

 

Dimensions  Indicator of teacher readiness  Percentage  Category 

Cognitive  

Readiness 

Possess the cognitive and critical  

thinking skills necessary to succeed 

71,56 % Good 

 Aware of their own strengths and  

limitations 

48 % Less 

 Readily make connections between  

classroom learning and “real world”  

applications 

72,1 % Good 

 Aware of their personal values and  

willing to disclose them in the process 

84,76 % Good 

 Able to integrate concepts and tools  

from various academic discipline 

62,33% Enough 

http://issn.pdii.lipi.go.id/issn.cgi?daftar&1417569821&1
http://issn.pdii.lipi.go.id/issn.cgi?daftar&1513571152&1
https://journal.uniku.ac.id/index.php/pedagogi
mailto:Journal.pedagogi@uniku.ac.id


Pedagogi: Jurnal Penelitian Pendidikan 

Uniku Press 
Volume 10 Nomor 2 Halaman 79-91 

P-ISSN 2407-4837 
E-ISSN 2614-1728 

[87] 
https://journal.uniku.ac.id/index.php/pedagogi 

Journal.pedagogi@uniku.ac.id 

  

 

 

 

Table 7. Percentages Of Dimension Cognitive Readiness To Implement Curriculum 

Prototypes in Kuningan District 

 

Dimensions  Indicator of teacher readiness  Percentage  Category 

Behavioral Readiness Willing to function in a partnership 

with their peers and facilitators 

79,42 % Good 

 Adept at organizing time demands to 

achieve goals 

76,829 % Good 

 

Based on table 5 above, the percentage results for the emotive-attitudinal dimension of 

elementary school teachers in Kuningan District for each indicator show that most of the 

indicators on the emotive-attitudinal dimension are in a good category because the percentages 

obtained are between 69% -84%. However, there is one indicator that is in enough category, 

namely in the appreciate the intrinsic value of learning category which obtains a percentage of 

68.29%. 

Furthermore, based on table 6 above, the percentage results obtained on the cognitive 

readiness dimension of elementary school teachers in Kuningan District for each indicator show 

that on the possess indicator the cognitive and critical thinking skills necessary to succeed, 

readily make connections between classroom learning and “real world” applications, and aware 

of their personal values and willing to disclose them in the process are in a good category 

however, there is one indicator that is in enough categoryand one indicator in the less category. 

One indicator that is in the sufficient category is the able to integrate concepts and tools 

from various academic disciplines indicator with a percentage of 62.33%. While the aware of 

their own strengths and limitations indicator is in the less category with a percentage of 48%. 

Based on table 7 above, the percentage results for the behavioral readiness dimension of 

elementary school teachers in Kuningan District for each indicator show are in a good category. 

 

Discussion  

A curriculum is one of the tools used to achieve goals in education. So, to ensure the 

quality of education, the curriculum needs to be developed and fixed so that it is able to adjust 

to the rate of development of science and technology, as well as the needs of society. One of 

the steps is to put forward the human resources involved in curriculum reform emphasizing the 

distinctiveness of their role for each stage (Niculescu & Norel, 2013). The human resource in 

this context referred to a teacher. Because the process of curriculum development requires 

teachers to act and reflect on society's needs in each stage of the development process (Alsubaie, 

2016). Furthermore, teachers as learning agents must be ready to face change and of course, 

must keep up with the time (Syahria, et al., 2022).  

Teacher readiness in facing curriculum development is important, to ensure success in 

the implementation of the curriculum. With their knowledge, experiences and competencies, 

teachers are central to any curriculum development effort (Rani, 2019). While readiness itself 

can be achieved through a proactive effort by change agents to prepare organizational members 

for upcoming changes (Bernerth, 2004). So to implement the new curriculum teacher readiness 

is crucial. 
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Based on the results of the data from this study it is known that in general percentage of 

readiness of elementary school teachers to implement the prototype curriculum in Kuningan 

District is 73.60%. That’s means overall percentage of readiness of elementary school teachers 

to implement the prototype curriculum in Kuningan District are in a good category. 

Furthermore, for each dimension obtained the percentage results on the emotive-attitudinal 

dimension for elementary school teachers specifically teaching grade I in Kuningan district is 

95.20%, the percentage on the cognitive-readiness dimension is 71.29%, and the percentage on 

the behavioral readiness dimension is 78,56%  Curriculum itself was designed by the 

government depends on how the curriculum was implemented (Reskiawan & Idris, 2021). So, 

the more ready a teacher to implement the curriculum, the better the implementation of the 

curriculum will lead to improving the quality of education.  

Based on the data in table 5 it is known that on the emotive-attitudinal readiness 

dimension, it is known that there is one indicator that is included in the enough category, namely 

appreciate the intrinsic value of learning with a percentage of 68.29%. The relationship between 

intrinsic value and educational value is sometimes appealed to in discussions about whatought 

to be taught in schools (Gatley, 2021). So, what is said to appreciate the intrinsic value here is 

knowing and being able to apply prototype curriculum in the learning. Furthermore based on 

the results of the interviews it is known that on this indicator most teachers feel they have not 

mastered the implementation of the prototype curriculum in learning, besides that the obstacle 

is managing the time in implementing this new curriculum in the learning process.  

Based on the data in table 6 it is known that on the dimension cognitive readiness, it is 

known that there is one indicator that is included in the less category, namely aware of their 

own strengths and limitations with a percentage of 48%. On the other hand, we can identify 

people who are aware of their own strengths and will be high performers. Because as a matter 

of fact, people who know and manage themselves stay calm and focused under pressure, handle 

ongoing stress, find satisfaction and joy in their work and personal life, and find more energy 

for work and life (Stark & Baumgartner, 2006). With awareness of their own strengths, and 

weaknesses people can build their own self-regulation. Self regulated itself is a self-regulating 

process of ideas, changing habits, attention,and actions that can be taken to help maintain and 

improve performance (Sutikno, 2016). So in short it can be said awareness of their own 

strengths and weaknesses can encourage people to build their self-regulation to improve 

performance.  

In addition to the indicators being aware of their own strengths and limitations in the 

cognitive readiness dimension there is one indicator namely being able to integrate concepts 

and tools from various academic disciplines in the enough category with a percentage of 

62.33%. Being able to integrate concepts fundamentally can help create active learning 

techniques that will help students to gain exposure to these topics in a stimulating and 

interactive environment (Wrenn & Wrenn, 2009). Which means if the teacher is not ready to 

apply this indicator it can directly impact students as curriculum users.  

Apart from the three indicators discussed above, other categories in readiness of 

elementary school teachers to implement the prototype curriculum is in good category because 

the percentages obtained are between 69% -84%. In essence, a state of readiness teachermust 

be created (Holt, Armenakis, Feild, & Harris, 2007). Especially teacher readinees to implement 

the new curriculum, because readiness of teachers’ influence on the implemented curriculum 

(Lang, 1992). 
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CONCLUSION  

The conclusion obtained from this study is is known that in general percentage of 

readiness of elementary school teachers to implement the prototype curriculum in Kuningan 

District is 73.60%. That’s means overall percentage of readiness of elementary school teachers 

to implement the prototype curriculum in Kuningan District are in a good category. 

Furthermore, for each dimension obtained the percentage results on the emotive-attitudinal 

dimension for elementary school teachers specifically teaching grade I in Kuningan district is 

95.20%, the percentage on the cognitive-readiness dimension is 71.29%, and the percentage on 

the behavioral readiness dimension is 78,56 %. So, the more ready a teacher to implement the 

curriculum, the better the implementation of the curriculum will lead to improving the quality 

of education. 

The limitation of this study is that research on data entry is carried out online, so it takes 

quite a long time to get the appropriate number of respondents. Based on the result of this study, 

the researcher has several suggestions, for teachers who need to improve their self-regulation 

to encourage their readiness to implement the prototype curriculum 
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